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Abstract

This paper critically analyses a student’s reflections on their experience in the “Becoming a Reflective
Practitioner” course. The analysis explores the course's transformative nature, the instructor's role, the
value of reflection in professional development, and the need for incorporating reflective courses in
teaching-related fields. Through the student’s reflection, it becomes evident that the course profoundly
impacted her personal and professional growth. The role of the instructor emerged as a significant factor
in creating an engaging and impactful learning environment. The student’s reflections also emphasized the
value of reflection in professional development and highlighted the importance of incorporating reflective
courses in teacher education programs. The findings of this analysis contribute to the existing body of
knowledge on reflective teaching and advocate for integrating reflection into teaching philosophies and
behaviors. This paper encourages further research and implementation of reflective practices in teaching-
related fields, ultimately aiming to enhance the quality of education and foster continuous learning and
growth among educators.

Keywords: Reflective Teaching, Gibbs' Reflective Cycle, Autoethnography, Professional Development,
Teacher Education.

Introduction

In today’s fast-paced and complex professional environments, continuous learning and self-reflection have
become essential for individuals seeking to improve their skills and competencies (Ashraf, Muhammad, &
Bokhari, 2022; Pirzada, Muhammad, & Ahmed, 2021). Reflective practice, a systematic approach to
analyzing experiences and gaining insights, has emerged as a valuable tool for fostering professional
development. Developed by Graham Gibbs in 1988, Gibbs’ Reflective Cycle has gained widespread
recognition as a framework that guides individuals through the reflective process.

This research paper explores the application and efficacy of Gibbs’ Reflective Cycle in enhancing
professional development. The study focuses on a specific case where a student engages in reflective
practice using the online course “Becoming a Reflective Practitioner.” By examining the student’s
reflection through Gibbs’ Reflective Cycle lens, this paper seeks to uncover the potential benefits and
limitations of using this framework.
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The importance of reflective practice in professional development cannot be overstated (Ahmed,
Muhammad, & Anis, 2020; Imran, Muhammad, & Wagar, 2022). It enables individuals to critically
examine their experiences, actions, and beliefs, leading to deeper self-awareness and continuous
improvement (Jamil, Muhammad, & Akhtar, 2022). Reflective practice encourages professionals to
challenge assumptions, question established practices, and develop innovative solutions to complex
problems.

Gibbs’ Reflective Cycle offers a structured approach to reflection, consisting of six key stages: description,
feelings, evaluation, analysis, conclusion, and action plan. Each stage prompts individuals to explore
different aspects of their experiences and facilitates a comprehensive examination of their thoughts,
emotions, and actions. By providing a systematic framework, Gibbs’ Reflective Cycle helps individuals
navigate the reflective process more effectively and derive meaningful insights from their experiences.

Through this research paper, we aim to delve into the students' reflections on the online course “Becoming
a Reflective Practitioner” using Gibbs’ Reflective Cycle as the analytical framework. By analyzing the
student’s insights and observations, we will explore how Gibbs’ Reflective Cycle supports the development
of reflective practice skills and enhances professional growth.

This study contributes to the existing body of literature on reflective practice and extends our understanding
of the applicability and effectiveness of Gibbs’ Reflective Cycle in educational and professional contexts.
The findings will offer insights into the potential benefits and challenges of using this reflective framework,
providing valuable guidance for educators, trainers, and practitioners seeking to facilitate reflective
practice.

Methodology

This section outlines the methodology employed to collect and analyze the students’ reflections on the
online course “Becoming a Reflective Practitioner” using Gibbs’ Reflective Cycle as the guiding
framework. It describes the research design, participants, data collection methods, and data analysis
procedures.

Research Design

This autoethnographic study explores the first author’s personal experience as a student's perspectives on
the transformational nature of the "Becoming a Reflective Practitioner" course. Autoethnography allows
me, as the researcher, to systematically analyze my own experiences to understand a particular
phenomenon or culture (Ellis, Adams, & Bochner, 2011). By critically examining teaching practices and
my experiences in the course through reflective writings, this study aims to illustrate the value of self-
reflection in teacher education and professional development.

Data consists of my own reflective journal kept during the semester (Chang, 2016). My co-authors helped
conduct a thematic analysis on the reflective essays of my own reflective journal using an open-coding
technique to identify common themes related to key areas of inquiry (Adams & Herrmann, 2023; Olobia,
2023). These areas include the transformative impact of the self-reflective assignment and activities, the
role of the instructor in facilitating meaningful reflection, and the implications for incorporating reflective
practices in teacher training programs.

This collaborative autoethnography provides a first-hand emic perspective from my positionality and
viewpoint from the student’s reflections (Ademowo, 2023).
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Application of Gibbs’ Reflective Cycle

Gibbs’ Reflective Cycle was employed as the analytical framework for my reflections in this study (Gibbs
& Andrew, 2001). The cycle consists of six stages: Description, Feelings, Evaluation, Analysis,
Conclusion, and Action Plan. | was provided with instructions and guidelines to guide my reflection
process. | was encouraged to think critically about my experiences and emotions, evaluate the effectiveness
of my actions, analyze the underlying factors, draw conclusions, and develop an action plan for future
improvements.

Specific prompts and questions were used to elicit responses aligned with the stages of Gibbs’ Reflective
Cycle. In the Description stage, | was prompted to provide a detailed account of my experience in the
online course and my use of technology in teaching. For the Feelings stage, | was asked to express my
emotions and reactions to the experience. In the Evaluation stage, | was encouraged to assess the positive
and negative aspects of my actions and the outcomes | achieved. In the Analysis stage, | was prompted to
delve deeper into the factors that influenced my experience, such as my teaching strategies and the
effectiveness of technology integration. In the Conclusion stage, | was asked to reflect on the lessons
learned and any insights gained. Finally, in the Action Plan stage, | was guided to develop a plan for future
improvements based on my reflections and analysis.

Data Analysis

The data analysis procedures used to analyze the student’s reflection involved several key steps (Khawaja,
Muhammad, & Siddiqui, 2022; Miles, Huberman, & Saldafia, 2020). Firstly, the data were transcribed and
organized to facilitate the analysis process. Then, a coding scheme was developed to identify and label
meaningful data units. The data were systematically coded based on recurring themes and patterns,
allowing for the categorization and organization of the reflections. Thematic analysis was applied to
identify overarching themes and sub-themes within the data, providing a comprehensive understanding of
the student’s experiences and insights.

Ethical Considerations

Ethical considerations were carefully addressed in this study to protect the rights and well-being of the
participant (Miles, Huberman, & Saldafia, 2020; Zahid, Muhammad, & Wagar, 2022). Informed consent
was obtained from the participant, ensuring she was fully informed about the nature and purpose of the
study before their involvement. Confidentiality measures were implemented to safeguard the participant’s
identity and sensitive information. All personal identifiers were removed from the data to ensure privacy
and anonymity. Data storage and protection protocols were followed to secure the information collected
during the study. These ethical safeguards were implemented to maintain the trust and integrity of the
research process and to prioritize the ethical principles of respect, beneficence, and justice.

Results

This section presents the analysis findings on the student’s reflection using Gibbs’ Reflective Cycle as the
analytical framework. This section aims to comprehensively explore the themes, patterns, and insights that
emerged from the student’s reflection. The results offer valuable insights into the effectiveness of Gibbs’
Reflective Cycle in guiding reflective practice and facilitating professional development. The discussion
delves deeper into the implications of these findings, examining how the student’s experience aligns with
the concepts and stages of Gibbs’ Reflective Cycle. Furthermore, this section explores the strengths and
limitations of the reflective framework, critically assessing its applicability and suggesting potential
adaptations or enhancements based on the analysis. Through thoroughly examining the results and
subsequent discussion, this section contributes to our understanding of how reflective practice, guided by
Gibbs’ Reflective Cycle, can foster continuous learning and improvement in professional contexts.
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Description

Due to the COVID-19 pandemic, all institutes were closed in an emergency. So, our classes were shifted
online. It was unusual for all the students because we were all used to traditional on-campus classes in a
physical environment. It was a challenging time for me and all the other students. This all happens in a
private university in Lahore, where | participate in the third semester of my M.Phil. In the program, | had a
subject of the ‘Becoming a Reflective Practitioner’ course. An experienced instructor taught this course. In
this course, we learned about reflection. Initially, classes were on campus, but later, they were moved
online.

At the start of the course, | did not understand what this course was and how it would be useful for me. As
classes were held, | got the concepts with time. The instructor had an amazing content grip, and this reason
worked for me in understanding the concepts. He taught us different types of reflection. His examples
related to real life were wonderful. He gave us extreme-level examples, which make that concept safe in
your memory for always. | greatly enjoyed one thing: he was very sincere with his profession and students.
He made real efforts to help the students understand the concepts deeply. He made each student actively
participate in the class to listen attentively and motivate students to share their ideas. He was the teacher
who appreciated students' very little participation in the class. He had an eye on every student in the class.
His strategy of suddenly asking questions from random students was great for the students as it kept them
attentive.

When classes shifted online, he used other strategies to become students actively involved in learning. His
goal was for all students to participate in the teaching-learning process. He engaged students during online
classes via discussion on different concepts and asking students' points of view upon them. Then, he gave
students presentation topics on the chapters of the recommended book. Group presentations were held. He
gave us clear directions and his expectations upon presentations. | was too nervous and worried about how
I would present because our class had too many talented and competitive students. When other groups
presented, | noted their presentations’ positive and negative points and started reading chapters 3 to 4 times
for better understanding. I was intrinsically motivated due to the instructor’s honest feedback about
presentations and students’ efforts. I decided to give my whole energy to present well. 1 was not good at
presentation skills. It became my wish to give excellent performance and bring good remarks from the
instructor. To achieve this wish, | worked hard a lot. | never worked hard before this for any presentation.
After grasping the concepts, | present the topic daily to gain more confidence.

At the start, our instructor said, “You will learn a lot from this subject, not just the content, but you will
also improve yourself. This subject will enhance your personality.” When that turned out to be true, this
subject was like counselling. At the start, it was so boring for me, but in the end, it became my favourite
subject. This subject strengthened me because, after this subject, | started reflecting on my daily routine’s
minor and major things. All the students’ performances were excellent and made this subject memorable.
Every presentation-related task was helpful and did not distract us from the learning. A wonderful thing
was that we learnt a lot in this subject without being overburdened.

Feeling

At the start of this course, | was anxious because most of our class fellows were our seniors. They were
very articulate and most actively involved participants in the class. When the instructor was teaching, they
started entertaining. This was problematic because | lost my tempo and was fully distracted from the
concept. But when classes were online, this problem was solved. | was unhappy with this course and found
it boring, but when | learned two 2-to three chapters and started grasping concepts, it became amazing and
interesting. This course tells me how important it is for individuals and being a teacher. Our teachers did
not know this concept.
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Open-mindedness, responsibility and whole-heartedness are the key characteristics of reflective thinking
about classroom teaching. This subject is the necessity of time for professional teaching. Reflective
teaching involves moral and responsible action. This course taught me that open-mindedness and
responsibility are integral dimensions of our teaching philosophy and behavior. The reflective teacher is
committed and dedicated to all students, not just certain students. This subject taught me that writing is
very important for an effective reflection. It acts as evidence for future improvement. One important thing |
learned from this subject is that we should always look at both strengths and weaknesses. We should
always take responsibility for our professional development. Research is important for being a professional
teacher and a reflective practitioner. We should encourage them to be actively involved in reflection. This
subject is the all-round development of the individual because reflective teaching is simply a matter of
minimal necessity; it is a matter of desirability, and a thing may be desirable, not because it is something
that we could not do without, but because it transforms and enhances the quality of what we do and how we
live?

Evaluation

The things that went well were instructor teaching strategies, content outline, classroom activities, and
discussion during lectures. The instructor was passionate about teaching this course. He taught this course
with dedication and devotion. It was his efforts that made this subject superb. The way of delivering
concepts and the depth of their understanding motivate students intrinsically to learn. He made this subject
not only a course requirement but, at the same time, a counselling session in which the round development
of the students occurs. This course itself helps you identify those barriers that are keeping you from
improving. This will require you to be honest with yourself; do not rationalize your mediocrity, but do not
tear yourself apart. Reflect, iterate, and improve. This course reframes teaching through four distinctive and
complementary lenses: students’ eyes, colleagues’ perceptions, relevant theory and research, and personal
experience. If we reflect on ourselves, we could enter the gates of wisdom.

This course taught me that learning is what our students do in school. Not only are the students there to
learn, but the teacher is, too. To improve ourselves, we must embrace feedback and criticism and reflect on
our teaching. Another good thing about this course was that all students actively participate in class
participation and effectively deliver their ideas. Many professionals of our classmates shared their
experiences with the class for deeper understanding. Class presentations were awesomely held. All the
students put their extreme efforts into performing well. What went slightly bad was when group
presentations were given, some of our group members did not take the presentation as seriously as required.
We continuously tried to collaborate with them and work in a team, but this did not work. We assumed to
prepare it in a Zoom meeting, so the group's plan failed. | took too much tension from this happening. Due
to the presence of two members, the overall group presentation was affected. At the same time, they got the
same marks as us. There was no difference in evaluating the performance. This thing hurts me: if someone
does not work, what is the other members' fault? Marks should be on an individual basis.

Analysis

The overall course went excellently. This all happened because of our committed and dedicated instructor.
It was reflective teaching because, in every session, our sir took feedback from the students and tried to
resolve every student's queries. This course went well because our instructor was passionate about the
course and shared his life experiences with us. Our instructor gave us clear directions and his expectations
related to this course. He guided us at every moment when we needed his support. His on-time feedback
and appreciation had intrinsically motivated us. Our instructor had chosen a book worth reading for us.
This course is very important for professional development. This course taught us about the attributes of
reflective and professional teachers. We had ignored the very critical need of teachers for years. This
course was the ultimate need of every teacher and professional as well.
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This course left deep insight into personality. Every human being can groom his self if he adopts the habit
of writing a reflection. It will be more helpful in improving his performance for the future and personal
growth. In this course, we learned several things by observing the performance of other students and
reflecting on it while preparing my presentation. This benefited me, reducing my flaws and improving my
performance. After studying this course, | reflected on my performance by recording my voice in a mock
presentation. | then analyzed that recording and enlisted my weak and positive points. Then, added positive
points of other presenters and start doing rehearsals again.

For the group presentation, | believed our initial planning went well because, at the start, every group
member was enthusiastic about the presentations and quite serious about that. We divided work among
group members, and each person had a say in what part of the chapter they wanted to work on. We divided
according to people’s self-identified strengths. I preferred working alone because the other person’s
responsibility is tough for me to put the work into. It was a random grouping, and | did not know the other
participants well. | thought they all knew about the expectations of our instructor, and it was not as
necessary to remind them repeatedly. | was sure they did their part well. We thought that this approach
would save us time. On the day of preparing the presentation on Zoom, two members did not respond to
any texts or calls. The rest of us were very disappointed. | believe we had not planned how to take
individual responsibility and motivate our partner to work. How can we prioritize our tasks, and how can
we commit to our tasks? Then, each person has their level of seriousness and commitment to their work.
We could always keep in mind the individual differences of the people. | believe we should always be
ready as a backup in any situation.

Conclusion

I have learned that reflection is the key to professional development. Self-awareness, description, critical
analysis, and evaluation are important skills for reflection. Reflection is a complex but vital skill that is
central to our capacity to learn from experience and apply that learning to our professional practice. Before
changing current practices, the person needs to reflect on what is currently being practiced and what
changes are required. A key factor in determining whether change is needed is the ‘evidence base’ relevant
to the situation under consideration. Sometimes, we can make excuses for how we behaved and justify our
decisions at the moment, but this reflective stage should strip that away. Instead of thinking about how you
can explain ou made a poor decision, think about how you could stop it from happening in t So, we should
never worry about what another person would think of what they have written. The only thing that matters
is that you try and learn from it.

Sometimes, we can be our worst critics, dwelling on the one negative thing that happened and ignoring the
dozens of positives. We should always reflect on it, but strength-based reflections positively affect human
psychology. This gives motivation to the person. Someone said, “Self-criticism can veer into self-sabotage
if you’re not careful. The process should be a help and not a hindrance.” Through reflection, we challenge
our assumptions, ask new questions, and try to make sense of our experiences. Instead of being passive
receivers of external expert knowledge, we become active creators (co-creators) of our knowledge. As
reflective learners, we test our informal theories (those that we develop through our experiences as
practitioners in the world) against formal theories (those that researchers and academics develop).

This subject helps a lot in our professional development. We should add this course in all teaching-related
fields but also as a compulsory subject at the university level. Professional development is the need of
every person in society. We can build a better society with better individuals. It will occur when all people
identify their strengths and weaknesses and try to improve themselves when reflecting on their everyday
experiences. | learned another thing from this subject: we should be honest about our jobs and professions.
We should justify our position. We should be committed and enthusiastic while working. Another
important thing is that if we teach something to the students, we should adopt it first because it gives the
learner deep insight and intrinsic motivation.
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Action plan

When | am working with a group next time, | will talk to them about my expectations. This is easy to do
and remember in a first meeting and potentially works as an icebreaker if we do not know each other well.
Next, if we decide to divide the work, I will insist that we plan what we expect beforehand. | would ensure
they take their responsibility. | am confident this experience will remind me to suggest this if anyone says
we should divide up the work in the future. Lastly, | will ask if we can challenge our initial decisions so
that we are confident we are making informed decisions to avoid group thinking. If I have any concerns, |
will tell the group. I think remembering | want the best result possible will allow me to disagree even when
it feels uncomfortable. Otherwise, | would prefer to carefully choose the group who are responsible and
committed to their work.

Another thing, If | became a teacher in future, 1 would adopt his teaching strategies and devotion towards
his profession. | have started writing reflections on everyday experiences and my strengths and weaknesses
to improve myself because reflective writing is a key vehicle for strengthening our learning power. It helps
to connect our cognitive, logical thinking with how we feel and act, so learning becomes about who we are
and not just a split-off part.

In future, 1 will use my strengths to overcome my weaknesses. We cannot turn a weakness into a strength if
we are busy denying the weakness exists. So, my first assignment is to recognize my weaknesses and
determine what they are. We all have weaknesses, and we try to work on eliminating them - on changing
ourselves to improve. But change is difficult- very difficult. | realized that hidden in our weaknesses are our
strengths. | will keep in mind that instead of trying to change our weaknesses, accept them. Do not try to fix
them - it is too difficult. Instead, be sure to leverage your associated strengths. We can look to colleagues,
direct reports, get feedback and even supervisors to fill in the gaps where we are weakest. Do not be afraid
to ask people for help; they can add value when we are weaker. But we should be sure to embrace our
strengths and build upon them. Our strengths will get us far in our careers and life.

I wish | could get a chance to teach this subject, and I will follow the strategies of our instructor. | admire
him. He is a legend of his subjects. But my writing skills are not so good. Here, I need to improve myself.
When | learned about this weakness, | started practicing writing and evaluating it by keeping the last work
in front of me. So that by comparison, | could find out how much | have improved myself. | will write
reflections on daily experiences, which will help me in two ways. Firstly, it will help me improve my
writing skills. Secondly, it will create evidence of a situation later, and | could reflect on it. This
information helps me improve my gaps. This will lead me towards my future development and
professionalism. | will use the strength-based approach in my teaching to enhance my performance and
reach my full potential.

Thematic Analysis of Reflection on Becoming a Reflective Practitioner

The thematic analysis of the provided reflection highlights several key themes related to the experience of
transitioning from traditional on-campus classes to online learning, the impact of the course on personal
and professional development, and the evaluation of the course. The analysis reveals the challenges faced
by students during the shift to online learning due to the COVID-19 pandemic, the initial skepticism about
the course’s relevance, and the gradual appreciation of its importance and applicability. The role of the
instructor emerges as a significant factor in the positive learning experience, characterized by his content
expertise, engaging teaching strategies, and dedication to students’ understanding and active participation.
The reflection emphasizes the transformative nature of the course, promoting self-awareness,
responsibility, and open-mindedness in teaching practice. It also highlights the value of writing as a tool for
reflection and improvement, the significance of research in professional development, and the importance
of feedback and collaboration in group presentations. The analysis underscores the need to incorporate
reflective teaching as a compulsory subject for all teaching-related fields and the potential for reflective
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practice to enhance individuals’ personal growth and contribute to a better society. The reflection concludes
with an action plan that includes improving communication and planning within group work, leveraging
strengths while accepting and seeking support for weaknesses, and committing to ongoing self-
improvement through reflective writing.

Discussion

The discussion section of this paper focuses on the thematic analysis of the students' reflections on their
experience in the “Becoming a Reflective Practitioner” course. The analysis highlights the impact of the
course, the effectiveness of the instructor’s teaching strategies, the importance of reflection in professional
development, and the need for incorporating such courses in teaching-related fields.

One of the key themes that emerged from the reflection is the transformative nature of the course. Initially,
the student was skeptical and found the course boring, but as she progressed, she began to grasp the
concepts and found it interesting and valuable. The course provided content knowledge and enhanced the
students' personalities and self-awareness. The student started reflecting on her daily routines and became
more conscious of their actions, highlighting the course’s impact on her overall development.

The role of the instructor was also a significant factor in the success of the course. The student praised the
instructor’s teaching strategies, content delivery, and dedication. The instructor’s deep understanding of the
subject matter and ability to provide real-life examples contributed to the student’s comprehension and
retention of the concepts. The instructor’s encouragement of active participation, appreciation of minor
contributions, and use of strategies to engage students during online classes demonstrated their
commitment to the student’s learning experience.

The student also reflected on the group presentation experience, which had both positive and negative
aspects. While the overall group performance was excellent, some members did not take the presentation
seriously, which affected the group’s performance. The student acknowledged the importance of individual
responsibility and the need for clear planning and communication within the group. The student also
emphasized the importance of evaluating group members individually rather than providing the same marks
to all members, ensuring fairness and accountability.

The analysis also highlights the value of reflection in professional development. The student recognized
that reflection is key to identifying strengths, weaknesses, and areas for improvement. They emphasized the
significance of self-awareness, critical analysis, and evaluation as essential skills for reflection. The paper
argues that reflective teaching is not just a minimal necessity but a desirable approach that enhances the
quality of teaching and transforms the teacher’s practice (Ashwin et al., 2020; Ashwin et al., 2015;
Brookfield, 2017). Reflective teaching fosters open-mindedness, responsibility, and a commitment to all
students’ learning (Joyce, Weil, & Calhoun, 2015).

Furthermore, the discussion underscores the need to incorporate reflective courses in teaching-related fields
and make them compulsory at the university level. Professional development, self-improvement, and a
better society can be achieved through individual reflection and growth. The paper suggests that reflective
teaching should be integrated into teaching philosophies and behaviors, emphasizing the importance of
research, encouraging active involvement in reflection, and fostering open-mindedness and responsibility
(Calderhead & Gates, 2004; Geng et al., 2019; Ghaye, 2011).

Finally, the student presents an action plan based on their reflection. The student expresses her intention to
communicate expectations clearly within a group, ensure individual responsibility, challenge initial
decisions to avoid groupthink and prioritize individual differences and strengths. The student also commits
to ongoing reflection, leveraging strengths, and seeking feedback and assistance from others to overcome
weaknesses.
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In conclusion, the discussion section highlights the transformative impact of the “Becoming a Reflective
Practitioner” course, the significance of effective teaching strategies and dedicated instructors, the
importance of reflection in professional development, and the need to incorporate reflective courses in
teaching-related fields (Hetzner, 2013; Johns, 2013; Loughran, 2002). The student’s reflection provides
valuable insights and prompts further exploration of reflective practices for enhanced teaching and personal
growth.

Conclusion

In conclusion, this paper has presented a thematic analysis of students' reflections on their experience in the
“Becoming a Reflective Practitioner” course. The analysis has shed light on various aspects, including the
course's transformative nature, the instructor's role, the value of reflection in professional development, and
the need for incorporating reflective courses in teaching-related fields.

The students' reflections revealed that the “Becoming a Reflective Practitioner” course profoundly
impacted her personal and professional development. Initially skeptical, the student gradually found the
course interesting and valuable as they applied the concepts to their daily routines. This transformation
demonstrates the course’s effectiveness in fostering self-awareness, critical thinking, and a commitment to
personal growth.

The role of the instructor emerged as a significant factor in the student’s positive experience. The
instructor’s teaching strategies, content delivery, and dedication to student learning were praised. Their
ability to provide real-life examples and engage students during online classes contributed to the student’s
comprehension and retention of the course material. The student’s positive experience highlights the
importance of effective teaching strategies in creating an engaging and impactful learning environment.

Furthermore, the student’s reflection emphasized the value of reflection in professional development. They
recognized that self-awareness, critical analysis, and evaluation are crucial skills for personal growth and
improvement. Reflective teaching was portrayed not only as a minimal necessity but as a desirable
approach that enhances the quality of teaching and transforms the teacher’s practice. The paper argues that
incorporating reflective courses in teaching-related fields is essential for fostering a reflective mindset and
promoting continuous professional growth.

The students presented an action plan for future practice based on their reflection. They acknowledged the
importance of clear communication, individual responsibility within group work, and the need to challenge
initial decisions to avoid group thinking. The student’s commitment to ongoing reflection, leveraging
strengths, and seeking feedback and assistance from others demonstrates their dedication to continuous
improvement.

In conclusion, this paper has explored the transformative impact of the “Becoming a Reflective
Practitioner” course through the student’s reflection. It has highlighted the significance of effective
teaching strategies, the role of the instructor, the value of reflection in professional development, and the
need for incorporating reflective courses in teaching-related fields. The findings of this analysis provide
valuable insights into the benefits of reflective practices for teachers and underscore the importance of
integrating reflection into teaching philosophies and behaviors.

Moving forward, it is recommended that educational institutions consider including reflective courses as a
compulsory component of teacher education programs. By prioritizing reflection, universities can foster a
culture of continuous learning and professional growth among future educators. Further research in this
area is also encouraged to explore the long-term effects of reflective teaching and its impact on student
learning outcomes.
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This paper contributes to the existing knowledge on reflective teaching and catalyzes further discussion and
implementation of reflective practices in teaching-related fields. By embracing reflection, educators can
create meaningful and transformative learning experiences for themselves and their students, ultimately
enhancing the quality of education and shaping a better society.
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