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Abstract

This qualitative case study explores the perceptions and experiences of teachers in integrating global
citizenship education into their classroom practice. Global citizenship education has emerged as a
response to the need for individuals to navigate a rapidly changing and interconnected world. However,
limited research has been conducted on teachers’ perspectives and experiences in implementing global
citizenship education. This study aims to fill this research gap by investigating the challenges, strategies,
and outcomes associated with integrating global citizenship education. The study utilizes semi-structured
interview with a teacher to gather rich and detailed data. Thematic analysis is employed to identify key
themes and patterns in the data. The findings reveal the complexities and opportunities that teachers
encounter in integrating global citizenship education and shed light on the strategies they employ to foster
global citizenship competencies among students. The study contributes to a deeper understanding of global
citizenship education and provides valuable insights for educators, policymakers, and researchers seeking
to enhance its integration and impact within educational settings. By addressing the perspectives and
experiences of teachers, this research bridges the gap between theory and practice, informing future
initiatives aimed at promoting global citizenship education.

Keywords: Global Citizenship Education, Teachers’ Perceptions, Classroom Practice, Integration,
Qualitative Case Study.

Introduction

Global citizenship education has gained increasing recognition as a vital component of contemporary
education, driven by the need to prepare individuals to navigate a rapidly changing and interconnected
world (Khalid, Muhammad, & Siddiqui, 2022). The notion of citizenship has evolved beyond its traditional
association with national identity, as the forces of globalization and transnational challenges demand a
broader perspective on the responsibilities and roles of individuals within the global community (Atta,
Muhammad, & Mahmood, 2022; Osler & Starkey, 2005). Global citizenship education emerges as a
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response to this paradigm shift, aiming to equip learners with the knowledge, skills, and dispositions
necessary to understand and engage with complex global issues (Banks, 2008). It goes beyond a mere focus
on knowledge acquisition and encompasses the development of critical thinking, empathy, cultural
competence, and a commitment to social justice (Jorgenson & Shultz, 2012; Rauf, Muhammad, & Saeed,
2021; Rauf, Muhammad, & Saleem, 2021; Rauf, Muhammad, & Wagar, 2023).

While global citizenship education has gained traction in educational discourse, there remains a need for in-
depth exploration of how it is understood and implemented in practice. Existing literature has
predominantly focused on theoretical frameworks, curriculum design, and policy recommendations (Bourn,
2014), with limited attention given to teachers’ perspectives and experiences within the classroom context.
This research gap necessitates an exploration of teachers’ perceptions and practices in relation to global
citizenship education, shedding light on the challenges, strategies, and outcomes associated with its
implementation.

Thus, the aim of this study is to investigate the perceptions and experiences of teachers in integrating global
citizenship education into their classroom practice. By exploring the perspectives of educators, this research
seeks to uncover the complexities and opportunities they encounter, the strategies they employ, and the
outcomes they observe in fostering global citizenship competencies among students. The findings of this
study will contribute to a deeper understanding of the challenges and potential of global citizenship
education and provide valuable insights for educators, policymakers, and researchers seeking to enhance its
integration and impact within educational settings.

Having provided an overview of the field of global citizenship education, highlighted the importance of
exploring teachers’ perspectives, and introduced the research question of this study, the subsequent sections
will delve into the methodology, literature review, findings, and discussion, presenting a comprehensive
analysis of teachers’ experiences and perceptions in integrating global citizenship education into their
classroom practice.

Literature Review

Global citizenship education (GCE) is a field of inquiry and practice that aims to empower learners of all
ages to assume active roles in building more peaceful, tolerant, inclusive, and secure societies, both locally
and globally (UNESCO, 2020). It challenges the conventional notion of citizenship as solely tied to
national identity and emphasizes the need for individuals to transcend geographical boundaries and develop
a sense of belonging to the global community (Osler & Starkey, 2005). It also addresses the global
challenges that humanity faces, such as environmental degradation, poverty, and human rights violations,
and calls for collective action and a global perspective to tackle them (Banks, 2017).

GCE has gained increasing attention in the international educational agendas, especially in the 2030
Agenda for Sustainable Development, which recognizes GCE as a key component of quality education and
a means to achieve the Sustainable Development Goals (SDGs) (UNESCO, 2020). GCE is based on three
domains of learning: cognitive, socio-emotional, and behavioural. These domains entail the development of
knowledge and thinking skills, values, and attitudes, and conduct and performance that support responsible
global citizenship (UNESCO, 2020).

The benefits of GCE are manifold. Research suggests that GCE enhances students’ understanding of the
complex interdependencies among nations, cultures, and economies (De Andreotti, 2014). It cultivates their
ability to analyse global issues from multiple perspectives, promoting critical thinking skills and the
capacity to develop innovative solutions (Schattle, 2010). Moreover, GCE fosters a sense of social
responsibility and a commitment to social justice, empowering individuals to actively contribute to creating
a more equitable and sustainable world.
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However, GCE also faces numerous challenges in its implementation in formal educational settings.
Limited curriculum time, competing educational priorities, and a lack of teacher training often hinder its
integration into existing educational frameworks (Muhammad & Brett, 2015). Additionally, cultural biases,
political sensitivities, and differing interpretations of global issues can complicate the implementation
process (Banks, 2017; Muhammad & Brett, 2017). Addressing these challenges requires a systematic
approach that involves aligning curriculum goals, providing adequate professional development for
educators, and fostering supportive institutional environments that encourage the incorporation of GCE
(Peters, Britton, & Blee, 2008).

This section presents an elaborated review of the literature on GCE, delving deeper into its theoretical
underpinnings, the transformative potential it holds, the diverse outcomes it can generate, and the
complexities faced in its implementation. The following subsections will discuss each of these aspects in
more detail.

Theoretical underpinnings of GCE

GCE draws on various theoretical perspectives and disciplines that inform its conceptual foundations.
Some of these perspectives include cosmopolitanism, human rights education, peace education,
multicultural education, intercultural education, environmental education, education for sustainable
development, and critical pedagogy (Sant et al., 2018). These perspectives share a common vision of
promoting a more just and humane world through education.

Cosmopolitanism is one of the key theoretical perspectives that underlie GCE. It refers to the idea that all
human beings belong to a single moral community that transcends national boundaries and cultural
differences (Nussbaum & Cohen, 1996). Cosmopolitanism implies a moral obligation to respect and care
for others regardless of their location or identity. It also implies a recognition of the diversity and plurality
of values and worldviews that exist in the world. Cosmopolitanism provides a normative framework for
GCE that guides its values and goals.

Human rights education is another important perspective that informs GCE. It refers to the process of
educating people about their rights and responsibilities as human beings and as members of society
(Postlethwaite, 1994). Human rights education aims to foster respect for human dignity and diversity,
awareness of human rights violations and injustices, and action for human rights protection and promotion.
Human rights education provides a legal framework for GCE that guides its content and methods.

Peace education is another relevant perspective that shapes GCE. It refers to the process of educating
people about the causes and consequences of violence and conflict, and the skills and strategies for
preventing and resolving them peacefully (Reardon et al., 2015). Peace education aims to foster a culture of
peace that values dialogue, cooperation, and nonviolence. Peace education provides a practical framework
for GCE that guides its outcomes and activities.

Multicultural education, intercultural education, environmental education, and education for sustainable
development are other perspectives that contribute to GCE. They address specific aspects of global
citizenship such as cultural diversity, intercultural dialogue, environmental awareness, and sustainable
development. They also highlight the interrelatedness and interdependence of these aspects in the context
of globalization. These perspectives provide a contextual framework for GCE that guides its relevance and
applicability.

Critical pedagogy is another perspective that influences GCE. It refers to the process of educating people to

critically examine the social, political, and economic structures and relations that shape their lives and the
world (Freiri, 1970). Critical pedagogy aims to empower learners to challenge and transform the oppressive
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and unjust conditions that affect them and others. Critical pedagogy provides a methodological framework
for GCE that guides its pedagogy and assessment.

Transformative potential of GCE

GCE has a transformative potential to empower individuals to become active agents of positive change on a
global scale. It does so by fostering critical thinking, empathy, and intercultural understanding, which are
essential for active global citizenship (Barrett, 2016).

Critical thinking is the ability to analyse, evaluate, and synthesize information from various sources and
perspectives, and to apply it to solve problems and make decisions (Bailin et al., 1999). Critical thinking
enables learners to critically examine global issues, such as poverty, climate change, and human rights, and
to understand their causes, consequences, and possible solutions. Critical thinking also enables learners to
question their own assumptions, biases, and values, and to recognize the diversity and complexity of the
world.

Empathy is the ability to understand and share the feelings, thoughts, and experiences of others, especially
those who are different from oneself (Hoffman, 2001). Empathy enables learners to develop a sense of
compassion and solidarity with others who are suffering or in need. Empathy also enables learners to
appreciate the richness and diversity of human cultures and identities, and to respect the dignity and rights
of all people.

Intercultural understanding is the ability to communicate and interact effectively with people from different
cultural backgrounds, languages, and worldviews (Deardorff, 2006). Intercultural understanding enables
learners to engage in meaningful dialogue and collaboration with others across differences. Intercultural
understanding also enables learners to recognize the commonalities and interconnections among people and
cultures, and to appreciate the value of cultural diversity for global development.

By fostering these abilities, GCE equips learners with the knowledge, skills, and attitudes required for
active global citizenship. Active global citizenship is the willingness and capacity to participate in social
and political action at local, national, regional, and global levels, to address global challenges and
contribute to global well-being (Programme, 2006). Active global citizens are aware of their rights and
responsibilities as members of the global community. They are informed about global issues and their
implications for themselves and others. They are motivated by a sense of moral obligation and social
justice. They are capable of taking responsible action individually or collectively to address these issues.

Outcomes of GCE

The outcomes associated with GCE are multifaceted. They can be categorized into three levels: individual,
societal, and global (Sant et al., 2018).

At the individual level, GCE can enhance learners’ cognitive, socio-emotional, and behavioural outcomes.
For example, GCE can improve learners’ understanding of the complex interdependencies among nations,
cultures, and economies (De Andreotti, 2014). It can also cultivate their ability to analyse global issues
from multiple perspectives, promoting critical thinking skills and the capacity to develop innovative
solutions (Schattle, 2010). Moreover, GCE can foster a sense of social responsibility and a commitment to
social justice, empowering individuals to actively contribute to creating a more equitable and sustainable
world (Shultz, 2007).

At the societal level, GCE can enhance social cohesion, democratic participation, and intercultural dialogue

(Khokhar & Muhammad, 2020, 2022). For example, GCE can promote respect for human dignity and
diversity, reducing prejudice and discrimination (Banks, 2008; Muhammad, 2019). It can also encourage
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civic engagement and political literacy, strengthening democracy and human rights (Torney-Purta et al.,
2001). Moreover, GCE can facilitate communication and cooperation among people from different cultural
backgrounds, languages, and worldviews, enhancing intercultural understanding and harmony (Deardorff,
2006).

At the global level, GCE can enhance global peace, security, and development. For example, GCE can
foster a culture of peace that values dialogue, cooperation, and nonviolence, preventing and resolving
conflicts peacefully (Reardon et al., 2015). It can also support global security by addressing the root causes
of violence and extremism, such as poverty, inequality, and injustice. Moreover, GCE can advance global
development by promoting sustainable lifestyles and practices that respect the environment and human
rights (UNESCO, 2020).

Challenges in implementing GCE

Implementing GCE in formal educational settings presents numerous challenges. These challenges can be
grouped into four categories: curricular, pedagogical, professional, and institutional (Bourn, 2014).
Curricular challenges refer to the difficulties in integrating GCE into existing curricula and assessment
systems. For example, GCE may face limited curriculum time, competing educational priorities, and a lack
of alignment with national standards and goals (Chong, 2013). Moreover, GCE may require alternative
forms of assessment that capture the complex and multidimensional outcomes of GCE, such as portfolios,
projects, and self-assessments (Mansilla & Jackson, 2012).

Pedagogical challenges refer to the difficulties in adopting effective teaching and learning strategies for
GCE. For example, GCE may require learner-centered, participatory, and dialogic approaches that engage
learners in critical inquiry, reflection, and action (Freiri, 1970). Moreover, GCE may require intercultural
and interdisciplinary approaches that expose learners to diverse perspectives and disciplines that inform
global issues (Deardorff, 2006).

Professional challenges refer to the difficulties in preparing and supporting educators for GCE. For
example, educators may lack the knowledge, skills, and attitudes required for GCE, such as global
awareness, intercultural competence, and critical pedagogy (Khan, Muhammad, & Masood, 2021,
Rapoport, 2010). Moreover, educators may face a lack of professional development opportunities,
resources, and guidance for GCE.

Institutional challenges refer to the difficulties in creating and sustaining supportive institutional
environments for GCE. For example, institutions may lack a clear vision, policy, and leadership for GCE,
resulting in a lack of coherence and coordination among stakeholders (Bourn, 2014). Moreover, institutions
may face external pressures and constraints from political authorities, parents, or communities that may
oppose or misunderstand GCE (Banks, 2008).

Addressing these challenges requires a systematic approach that involves aligning curriculum goals,
providing adequate professional development for educators, and fostering supportive institutional
environments that encourage the incorporation of GCE (Bourn, 2014; Khan, Muhammad, & Waqar, 2023).
It also requires collaboration and dialogue among various actors, such as policymakers, educators, learners,
parents, and civil society organizations, to ensure the relevance, quality, and sustainability of GCE
(UNESCO, 2020).

Methods

This section describes the research design and methodology employed in this qualitative case study, which
aimed to explore the perceptions of a single teacher regarding global citizenship education. The research
design utilized a phenomenological approach, seeking to understand teacher’s lived experiences and
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subjective interpretations within the context of global citizenship education. The section outlines the
participant selection process, data collection methods, data analysis procedures, measures taken to ensure
validity and reliability, ethical considerations, and the limitations of the study. By employing a rigorous and
systematic methodology, this study aimed to provide valuable insights into the perceptions and experiences
of an individual teacher, contributing to the existing knowledge on global citizenship education.

Research Design

This qualitative case study employed a phenomenological research design to explore the perceptions of a
single teacher regarding global citizenship education. Phenomenological research aims to understand the
lived experiences and subjective interpretations of individuals within a specific context (Creswell & Poth,
2016). By adopting this approach, the study sought to gain rich insights into the teacher’s understanding,
experiences, and perspectives related to global citizenship education.

Participants

The participant for this study was purposefully selected based on their teaching experience and knowledge
of global citizenship education. A teacher pursuing education from a public university was chosen for her
unique perspective. She had a teaching experience of approximately three months during her undergraduate
studies, where she conducted practice teaching in government sector schools. This limited but relevant
teaching experience provided valuable insights into her perceptions of global citizenship education.

Data Collection

Semi-structured interviews were conducted with the teacher to gather data regarding her perceptions of
global citizenship education. The interview questions were designed to explore her understanding of global
citizenship, the importance she attributed to it, her experiences with teaching global citizenship, and her
views on the outcomes and impacts of global citizenship education. An in-depth interview was conducted
in a one-on-one setting, allowing for a detailed exploration of participant’s perspectives. The interview was
audio-recorded to ensure accurate capturing of the responses.

Data Analysis

The audio recording of the interview was transcribed verbatim to facilitate data analysis. A thematic
analysis approach was employed to identify recurring themes and patterns within the data (Miles,
Huberman, & Saldafia, 2020). The analysis process involved several iterative steps. Initially, the transcripts
were read and re-read to gain familiarity with the data. Next, codes were assigned to meaningful units of
data, capturing key ideas and concepts. These codes were then grouped into broader categories, forming
initial themes. The themes were refined and revised through ongoing discussions among the researchers.
The final themes represented the major findings of the study.

Validity and Reliability

To ensure the validity of the study, member checking was employed (Creswell & Poth, 2018). The findings
and interpretations were shared with the participant, allowing her to verify the accuracy and credibility of
the data analysis. Additionally, the researchers engaged in peer debriefing, discussing the emerging themes
and interpretations with colleagues to ensure multiple perspectives and reduce potential bias. The
researchers also maintained reflexive journals to document their own biases and assumptions throughout
the research process, promoting transparency and rigor(Creswell & Poth, 2018).
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Ethical Considerations

Ethical guidelines were followed throughout the research process (Tracy, 2020). Informed consent was
obtained from the participant, who was informed about the purpose of the study, voluntary participation,
confidentiality of the data, and her right to withdraw at any point (Marshall, Rossman, & Blanco, 2022;
Mills & Jordan, 2022). Pseudonyms were used to protect the participant’s identity, and all data were
securely stored and accessible only to the research team (Flick, 2022; Leavy, 2022).

Limitations

This qualitative case study had certain limitations. Firstly, the study relied on a single participant, limiting
the generalizability of the findings. Future research could include a larger and more diverse sample to
enhance the representativeness of the results. Secondly, the study focused on the perceptions of one
teacher, which may not fully capture the broader perspectives and experiences of educators regarding
global citizenship education. Further investigations involving multiple teachers from different educational
contexts would provide a more comprehensive understanding.

The method employed in this qualitative case study, using a phenomenological research design and
thematic analysis, allowed for an in-depth exploration of the participant’s perceptions of global citizenship
education. The data collected through semi-structured interviews provided valuable insights into her
understanding of global citizenship, experiences with teaching it, and the perceived outcomes and impacts
of global citizenship education. These findings contribute to the existing knowledge on global citizenship
education and inform future research and educational practices in this area.

Findings

This section presents the major findings from a qualitative case study exploring the perception of a teacher,
The participant, regarding the development of students’ global citizenship education. The findings are
derived from an interview transcript conducted with the teacher, where she shared her thoughts and
experiences related to global citizenship education. The following key themes emerged from the analysis of
the interview transcript:

1. Limited awareness and experience

The participant demonstrated a limited understanding of global citizenship education and its
implementation. She acknowledged the lack of awareness and broader discussion of the concept within
society, stating, “I don’t think that it is a concept which we are aware of, on a broader level in our society.”
This suggests a need for increased awareness and educational initiatives to promote global citizenship
education.

It is evident that global citizenship education is not widely recognized or understood in the context of the
participant’s community. This lack of awareness presents a challenge in effectively implementing and
integrating global citizenship education into the curriculum. Educational institutions and policymakers
should focus on raising awareness and providing adequate training and resources to teachers to ensure
successful implementation.

2. Importance of GCE
The teacher recognized the importance of global citizenship education in today’s era. The participant

emphasized the responsibility of individuals to contribute towards making the world a better place, stating,
“We have a responsibility to make this whole world and planet a better place, a sustainable and peaceful
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place.” This finding highlights the significance of incorporating global citizenship education into the
curriculum to cultivate responsible global citizens.

The participant’s perception reflects a growing recognition of the global challenges humanity faces, such as
climate change, poverty, and social inequalities. By emphasizing the importance of global citizenship
education, she acknowledges that it equips students with the knowledge, skills, and attitudes necessary to
address these challenges and promote positive change on a global scale.

3. Criteria for developing GCE

The participant emphasized the need for engaging teaching methods to promote effective learning of global
citizenship education. She highlighted the importance of avoiding rote learning and assessments, stating,
“They just have to gain the knowledge and apply it... their actions will be assessed.” This finding suggests
that student-centered and experiential learning approaches could be effective in developing global
citizenship education.

Traditional teaching methods that rely on memorization and regurgitation of facts may hinder the
development of critical thinking, empathy, and problem-solving skills required for global citizenship. The
participant’s emphasis on the application of knowledge and assessing students based on their actions aligns
with the idea of active and experiential learning. Incorporating real-world scenarios, project-based learning,
and opportunities for community engagement can foster a deeper understanding of global issues and
promote students’ active participation in addressing them.

4. Outcomes of GCE

The anticipated outcomes of global citizenship education, as identified by the participant, include the
development of responsible citizens who contribute to creating a better society and world. She stated, “We
will be able to make responsible citizens who would make a better society, a better world to live in.” This
finding underscores the potential of global citizenship education to foster positive change and active
participation in addressing global challenges.

The participant’s perception aligns with the overarching goal of global citizenship education, which aims to
develop individuals who possess the knowledge, skills, and values to contribute to a more just, peaceful,
and sustainable world. By cultivating a sense of responsibility towards the community and the planet,
global citizenship education empowers students to take action, engage in social justice initiatives, and
advocate for positive societal change.

5. Understanding interdependencies

The participant emphasized that global citizenship education can facilitate students’ understanding of
interdependencies between nations. She mentioned the COVID-19 pandemic as an example, stating, “We
know that we depend on each other... to fight against this pandemic.” This finding highlights the potential
of global citizenship education to promote awareness of global issues, interconnectedness, and the
importance of collaboration and cooperation.

Understanding the interdependencies between nations is crucial in addressing global challenges effectively.
By nurturing students’ awareness of these interconnections, global citizenship education fosters a broader
perspective and encourages empathy and solidarity. It enables students to recognize their role as global
leaders and encourages them to work towards collective solutions rather than viewing issues from a narrow
nationalistic standpoint.
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6. Appreciation for diversity

The participant recognized the role of global citizenship education in fostering appreciation for diversity.
She emphasized the need for students to respect different cultures and viewpoints, stating, “We will be able
to understand that different people have different views.” This finding highlights the potential of global
citizenship education to promote tolerance, respect, and empathy towards diverse perspectives and cultures.

In a world marked by increasing diversity, it is essential for individuals to develop cultural competence and
an appreciation for different ways of life. Global citizenship education provides a platform for students to
engage with diverse perspectives, challenge stereotypes, and foster inclusive attitudes. By cultivating an
understanding of and respect for diversity, global citizenship education prepares students to navigate an
interconnected world with cultural sensitivity and open-mindedness.

7. Sense of responsibility

The participant emphasized the importance of global citizenship education in cultivating a sense of
responsibility towards addressing global challenges. She stated, “We are global leaders. They are serving
humanity, not a nation.” This finding highlights the potential of global citizenship education to empower
students to address global challenges and make a positive impact on a global scale.

Global citizenship education instils in students a sense of responsibility towards the well-being of humanity
as a whole. It encourages them to think beyond national boundaries and act as agents of change on global
issues such as poverty, climate change, and inequality. By fostering a sense of agency and encouraging
students to take action, global citizenship education equips them with the mindset and skills necessary to
become effective global leaders.

8. Teacher’s role

The participant emphasized the importance of the teacher’s role in developing students’ global citizenship
education. She mentioned the need for teachers to stay informed about global issues and incorporate them
into the curriculum. She stated, “Teachers are crucial for this purpose... They can introduce the SDGs in
our curriculum.” This finding suggests that teachers play a critical role in promoting global citizenship
education by integrating relevant topics and fostering an environment that encourages students’
engagement with global issues.

Teachers serve as facilitators and guides in the learning process, shaping students’ understanding and
perspectives. Their knowledge and passion for global issues are essential in creating meaningful learning
experiences that enable students to develop a global perspective. By keeping themselves updated and
incorporating relevant topics, teachers can effectively engage students in critical discussions and inspire
them to become active global citizens.

9. Ministry of Education’s role

The participant suggested that the Ministry of Education should take responsibility for updating and
maintaining the curriculum to incorporate global issues and align it with international standards. She stated,
“The Ministry of Education should work on a uniform curriculum... which is based on the international
framework.” This finding highlights the need for systemic support and coordination to ensure effective
implementation of global citizenship education.

The Ministry of Education plays a crucial role in setting educational policies and guidelines. By

incorporating global citizenship education into the curriculum and providing clear guidance to schools and
teachers, they can promote its effective implementation. Additionally, aligning the curriculum with
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international frameworks and standards can enhance the quality and relevance of global citizenship
education, ensuring that students develop the necessary competencies to thrive in a globalized world.

The findings of this qualitative case study underscore the importance of global citizenship education in
developing responsible and informed global citizens. The teacher’s perception highlights the potential of
global citizenship education to cultivate critical thinking skills, appreciation for diversity, and a sense of
responsibility towards addressing global challenges. To effectively implement global citizenship education,
it is crucial to raise awareness, provide teacher training, adopt student-centered teaching methods, and
integrate relevant topics into the curriculum. Additionally, systemic support from the Ministry of Education
is necessary to ensure the sustained implementation and alignment of global citizenship education with
international standards. By equipping students with the knowledge, skills, and values to engage with global
issues, global citizenship education contributes to creating a more just, peaceful, and sustainable world.

Discussion

The findings of this qualitative case study provide rich insights into the role and potential impact of global
citizenship education in nurturing responsible and informed global citizens. The discussion section further
expands on these findings, examining their implications, relevance to existing literature, and broader
implications for educational practice and policy.

One of the key findings of this study is the transformative potential of global citizenship education in
promoting critical thinking skills. The participants emphasized the significance of developing students’
ability to critically analyse complex global issues, question assumptions, and consider multiple
perspectives. This finding aligns with existing research that emphasizes critical thinking as a crucial skill
for active and engaged global citizenship (De Andreotti, 2014). By fostering critical thinking skills, global
citizenship education equips students with the tools to navigate the complexities of our interconnected
world and make informed decisions. It empowers them to challenge prevailing narratives, explore diverse
viewpoints, and engage in meaningful dialogue to address global challenges.

The findings also underscore the importance of global citizenship education in fostering students’
appreciation for diversity. Participants highlighted the need for students to respect and understand different
cultures and viewpoints, recognizing the richness that diversity brings to global society. This aligns with
the literature that emphasizes the significance of cultural competence in global citizenship education
(Banks, 2008; De Andreotti, 2014). Global citizenship education offers opportunities for students to engage
with diverse perspectives, challenge stereotypes, and develop empathy. By promoting inclusive attitudes
and fostering a sense of global solidarity, global citizenship education plays a vital role in building a more
just and equitable world.

Moreover, the study findings reveal the profound sense of responsibility cultivated through global
citizenship education. Participants expressed the view that students should recognize themselves as global
leaders, serving humanity rather than being confined to the interests of a specific nation. This finding
resonates with research that emphasizes the role of global citizenship education in nurturing a sense of
agency and empowering students to address global challenges (Schattle, 2010). By instilling a sense of
responsibility towards the well-being of humanity, global citizenship education encourages students to
become active agents of positive change, advocating for social justice, human rights, and environmental
sustainability.

The study findings also highlight the pivotal role of teachers in the effective implementation of global
citizenship education. Participants emphasized the importance of teachers staying informed about global
issues and incorporating them into the curriculum. This finding aligns with research that underscores the
significance of teachers in promoting global citizenship education (Osler & Starkey, 2005). Teachers serve
as facilitators, guiding students’ understanding and perspectives, and their commitment to integrating
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global issues into the curriculum is essential for meaningful learning experiences. They play a critical role
in fostering students’ global awareness, empathy, and critical thinking skills.

Furthermore, the findings underscore the need for systemic support and coordination from the Ministry of
Education to ensure the successful implementation of global citizenship education. Participants emphasized
the importance of a uniform curriculum aligned with international frameworks, which can provide guidance
and direction to educators. This finding aligns with research that emphasizes the role of educational
policies and guidelines in promoting global citizenship education (UNESCO, 2020). The Ministry of
Education plays a critical role in providing the necessary support, guidance, and resources to schools and
teachers to effectively integrate global citizenship education into the educational system. Collaboration
between educational institutions and global organizations can also enhance the opportunities for students to
engage in global issues and contribute to positive change.

The implications of these findings extend beyond the context of this study and have broader implications
for educational practice and policy. They emphasize the need for educational policymakers, administrators,
and practitioners to recognize the value and potential of global citizenship education in preparing students
for an interconnected and rapidly changing world. Integrating global citizenship education into educational
policies and curricula can foster a generation of responsible and informed global citizens who possess the
necessary skills, knowledge, attitudes, and values to contribute to a more just, peaceful, and sustainable
world.

Conclusion

This phenomenological case study provides valuable insights into the role of global citizenship education in
shaping responsible and informed global citizens. The findings highlight the importance of critical thinking,
appreciation for diversity, sense of responsibility, teacher engagement, and systemic support in the
successful implementation of global citizenship education. By incorporating these findings into educational
practice and policy, stakeholders can effectively harness the transformative potential of global citizenship
education and prepare future generations to address the complex challenges of our interconnected world.
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