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Abstract

This study was designed to examine the perceptions of secondary school principals regarding their
leadership styles. The objectives of the study were: 1) to find the perceptions of secondary school principals
relating to their leadership styles; 2) to find the difference between male and female principal leadership
styles at secondary school level in urban areas; and 3) to examine the difference between male and female
principal leadership styles at secondary school level in rural areas. The survey research design was
adopted to achieve the objectives. The study included all secondary school principals in district Haripur.
Two hundred (200) principals were chosen using a stratified random sampling technique and divided into
strata of 100 males and 100 females. Data were collected through a self-constructed questionnaire based
on a six-point scale, consisting of fifty (50) closed-ended statements. The instrument was made valid
through judgmental validation. Its reliability coefficient was found to be 0.90. Statistical tools were used to
analyze the collected data. The findings revealed that most secondary school principals were in favor of a
transactional leadership style. Further, male, and female principals in urban areas were found to have the
same overall leadership style. Furthermore, male principals in rural areas were found to have a better
overall leadership style than female principals. It was recommended that the principal's style of leadership
be a combination of all five leadership styles to meet the needs of all students and staff in the school.
Workshops, conferences, trainings, and seminars might be organized by the education department, NGOs,
and public sector universities to fill up the gaps between male and female principals’ leadership styles in
urban areas specifically and rural areas generally.

Keywords: Principals Perception, Leadership’s Styles, Secondary School, Males and Females, Urban and
Rural Areas.

Introduction

The necessity to assess a school principal as an educational leader who would lead the educational system
effectively in managing with numerous trials. There is a dire need to make research-based decisions for
assessing the role of principal leadership styles in the school environment. Principal styles of leadership
include autocratic, democratic, laissez-faire, transformational, and transactional styles of leadership. These
styles have different effects on the students, teachers, and school environment, keeping the effective role of
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the leadership style intact. Leadership is the process of stimulating, developing, and working with people
within an organization. Leadership is regarded as the single most important factor in the success or failure
of institutions such as schools (Hoy & Miskel, 2001). Experts in the field of leadership have classified
leadership styles in different ways based on different theories of leadership. One classification appears as
autocratic, democratic, and laissez-faire leadership styles (Adeyemi, 2007). An autocratic leader is also
referred to as an authoritarian leader. He or she is constantly practicing dictating commands and orders to
which the subordinate must adhere. A democratic leader prioritizes participation in the policy-making
process so that every member of the organization feels he or she is an important member of the
organization (Adeyemi, 2007). Situational theories have defined leadership according to situation or sitting,
claiming that different situations call for different leadership styles (Hoy & Miskel, 2001). Behavioral
theorists claim it is according to the type of behavior a leader displays about the initiation of structures, i.e.,
planning and organizing (Hersey & Blanchard, 1977). According to Northhouse (2004), leadership is "a
process whereby an individual influences a group of individuals to achieve a common goal." Leadership is
a concept of a complex moral relationship between people, based on trust, obligation, commitment,
emotion, and a shared vision of the good. According to House et al (2004), leadership is the ability of an
individual to influence, motivate, and enable others to contribute toward the effectiveness and success of
the organization of which they are members.

Statement of Problem

Keeping in view various leadership styles, the current study aimed to carry out research on the title
“understanding principals’ perception of leadership style at secondary school level in district Haripur."

Objectives of the Study
To carry out this research, the below objectives wrer framed

1. To find the perceptions of secondary school principals relating to their leadership style

2. To find the difference between male and female principal leadership styles at the secondary school
level in urban area

3. To examine the difference between male and female principal leadership styles at the secondary school
level in rural area.

Hypotheses of the Study
To achieve the study objectives, the following null hypotheses were framed.

Ho::  There is no significant difference between male/female principals’ leadership styles at the secondary
level in urban area.

Hoo:  There is no significant difference between male/female school principals’ leadership styles at the
secondary level in rural area.

Significance of the study

This study is beneficial for the researcher, teachers, principals, students, curriculum developers, and
policymakers. The study is helpful for teachers to know about the principal’s leadership styles. Further, the
findings of this research can be helpful for curriculum developers and policymakers to include activities
relevant to the best styles and tasks in the textbooks. This research might contribute to the betterment of the
students, school, and a conducive school environment. Furthermore, this study could look at urban-rural
disparities as well as gender disparities in the principles' leadership styles.
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Delimitation of the study

Due to time constraints, the study was delimited to the principals of government secondary schools.
Further, only 200 principals were selected from male and female secondary schools of urban and rural areas
of district of Haripur, Khyber Pakhtunkhwa.

Literature Review
Leader

The people are guided by individuals who know how to guide them toward a goal. These individuals are
called leaders. The two terms, i.e., leader as well as leadership, are old. Good leaders guide, encourage,
assist, and set those policies that keep the world stirring. Leadership is momentous decisions (Graen, 2004).
According to the Cambridge dictionary, the attributes and description of a leader are a person who
administers and commands other individuals by virtue of his efficacy and position. A leader, according to
Hicks and Gullet (1975), is someone who guides and motivates others to achieve their goals. The definition
of a leader specifies two qualities: the ability to achieve desired results and the ability to give instructions
and manage people. According to Cuban (1988), leaders are the persons who frame the designs, motives,
and activities of other people. Often, they introduce change to achieve current and innovative aims. This
definition is quite suitable as it discusses not only prevailing but also innovative goals. There are various
characteristics of a leader including integrity, vision, inspiration, strategic and critical thinking,
interpersonal communication, authenticity and self-awareness, open-mindedness, creativity, and flexibility.
A plethora of researchers Gardner (1990); Bass (1990); Jamison (2006); Frick, Kaiser and Wilson (2004);
Niemann and Kotze (2006); Newstrom (2007); Kumar (2011); Shaw, Erickson and Harvey (2011); Javaid
and Mirza (2012); Khan et al (2015) and Bass (2019) explained all these characteristics in detail in various
scenario. An effective leader needs the momentous trait of elasticity to be a brilliant leader.

Leadership

In instruction and administration, leader and leadership are two mostly broad words. Leadership determines
the mindset, line leading, and the process of change. There is a powerful combination between leadership,
adjustment, and school and teacher achievement. Principal guide all the members in the nurturing
environment. Newstrom (2007) stated that the status of the responsibility whatever capability accepts
equally, determine the form of leadership for offering a track of performance to the collective people
association. Leadership plays an important role in the advancement of a school, making the teaching-
learning process more energetic. It keeps on motivating all its team members. Leadership encompasses
various outcomes for various people. The researchers (Malik, 2012; Kesting, Ulhgi, Song, & Niu, 2016)
assumed that leadership is not an element but rather a whole process. Leadership is a unique quality that
develops over time. Leadership is a quality through which a person inspires others to accomplish
institutional targets (Kesting et al., 2016). Leadership is a dynamic quality and keep on changing all the
time one way or another.

Leadership Styles

The leadership style is the form whatever the leader leads and hearten the staff of an association to achieve
the aims (Clark, 2000). The style that a leader employ to guide the association is considered such as his/her
leadership style. According to Pervaiz (2010), leadership styles are the aspects of manner that is
implemented to affect and support the persons about perception. Leaders achieve the undertakings through
arranging and encouraging their followers and leading towards assignment and aim of institution
(Gharehbaghi & Mcmanus, 2003). There are three basic leadership styles: autocratic, democratic, and
laissez-faire leadership styles. Moreover, some identified leaderships styles are authoritarian, participative,
and delegate leadership styles. Besides, these are authoritarian or autocratic, democratic, or participative,
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and laissez-faire or passive leadership styles. The Burns (1978) mode of leadership styles included
transactional and transformational leadership. According to Hallinger (2003); Marks and Printy (2003),
these two modes are the prime philosophical approaches of school headship. Avolio and Bass (2004) also
support transactional and transformational headship.

a) Authoritarian or autocratic leadership style

Autocratic leadership has the attributes of an authoritarian pattern. The authoritarian leader makes all
decisions, without involving members. Such a leader does not like to contact his or her staff members and
does not include the staff members in making decisions to achieve the organizational goals. Autocratic
leadership is characterized by the centralization of decision-making and directive power in a single
dominant leader (De Hoogh, Greer & Den Hartog, 2015). Autocratic leadership has positives and negatives
that have an impact on the individual and team performance and confidence. Autocratic leadership drives
decision-making. Autocratic leadership style is often seen as negative for team confidence and performance
(De Hoogh et al., 2015). According to Rast, Hogg and Giessner (2013), when workers are uncertain about
their abilities, they are more likely to be attracted to autocratic leaders and when workers are confident
about their role in the organization and have a high sense of identity, they are more caring of a non-
autocratic leader (Rast et al., 2013). Within group working, workers who lack self-certainty, look to think
this type of autocratic actions from their leader (Rast et al., 2013).

b) Democratic leadership style

The entire world had shifted toward a democratic pattern in the 1980s and 1990s. According to Minier
(2001), the endeavor of democratic association is to encourage human rights, independence, and self-
determination. The democratic leader relaxed group members’ involvement and encourage group debate
and determining decisions. According to Fox and Brown (2001) the abilities of people are a necessary
factor in constituting the democratic system. Democratic leadership has a lower aggregate share due to the
absence of a strongminded definition. In democratic leadership pattern, tasks are assigned to collaborators
and encourages people to make their own decisions (Gastil, 1994). Perie & Baker (1997) assume that the
primary factors needed for teachers’ job gratification are very essential for effective learning coordination.
The leadership of principals is a necessary factor for teacher job satisfaction. In upholding the economic
configuration, teachers provide an ample contribution; therefore, the state should promote and offer them
reasonable incentives.

c) Laissez-faire style of leadership

Laissez-faire leadership style permits the team members completely without their own participation. This
way of leadership has no kind of supervision or encouragement because there is no disagreement among
the followers, they are willing to exert their will to act. Further, such leadership gives freedom to group
members and provides the necessary materials. The leader only answers employees’ questions and allows
group members to decide, avoiding giving feedback (Skogstad, Einarsen, Torsheim, Aasland and Hetland,
2007). Moreover, this leadership style can be beneficial since employees can determine their goals,
objectives, plans, and business policies, implement the decisions through trial and error, can get to know
themselves better, and thus discover their knowledge and skills (Khan, 2013). Such leaders delegate
decision-making powers to followers. This process creates good learning opportunities for followers
(Chaudhry & Javed, 2012). On the other hand, this mode of leadership has various negative impressions
and remarks about teachers. Einarsen, Aasland and Skogstad (2007), argue that laissez-faire leadership
violates the legitimate interests of the organizations and their employees by undermining institutional
objectives and subordinates’ welfare. Laissez-faire leadership as eliminating responsibilities and avoiding
decision making (Chaudhry and Javed, 2012; Amini, Mulavizada & Nikzad, 2019) and may be considered
as an unauthorized leadership style (Aydin, 2018). Laissez-faire leadership rarely or never guide the team
members and give the decisions for the team members. In other words, the leaders’ administrative power
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over their employees is considerably reduced, because such leadership impose their responsibilities on their
employees. While employees try to determine their own goals, targets, strategies, and plans (Breevaart and
Zacher, 2019).

d) Transactional leadership style

Transactional leadership is based on a mutual transaction of responsibility and reward that is governed by
the principal. It describes the bargains or settlements to accomplish mission aims, establishing people's
abilities, and identifying the rewards and incentives that can be hoped for upon fruitful accomplishment of
the responsibility. The transactional theory, also known as the management theory, regards leaders as
similarly directive, constantly controlling, proactive, and frequently involved in identity surveillance.
According to Bass, Avolio, Jung & Berson (2003), "transactional headship™ is a term used to describe a
group of headship philosophies that investigate the communications between leaders and supporters who
agree with, consent to, or conform to the leader in exchange for admiration, prizes, and funds, or simply to
avoid a disciplining deed. According to Jani (2012), transactional leaders are operational in accomplishing
certain assignments by handling each serving separately, with no place for staff policy-making and
occasional, such as monitoring, domineering, and authoritarianism. Transactional leaders demonstrate
manners related with two kinds of dealings: productive and corrective. Productive dealings are admitted as
contingent rewards and are related to an institution's management purposes (Bass & Avolio, 1991), and
corrective dealings are acknowledged as management-by-exception. There are four main characteristics
that especially support the transactional mode of headship, two of which are directly related to constructive
dealings (Bass, 1990). These characteristics contain: contingent reward, management-by-exception (active),
management-by-exception (passive), and laissez-faire.

e) Transformational leadership style

According to Bass (1985) transformational leadership can be described as expanding the concentration of
the group members to accomplish great presentation through evolving the promises and morals in the
institution. According to Carlson and Simpson (1996) it involves encouraging persons to a collective idea
by establishing confidence and authority. Transformational leaders are regarded as having great moral and
decent principles and are those who encourage, control, and help others work in collaboration. According
to Bass (1985), various instances of outstanding transformational leaders may comprise: Nelson Mandela,
Gandi, Martin Luther King Jr, Mother Theresa, and Franklin D. Roosevelt. Four elements portray the
manner of transformational leader including: individual respect, cognitive encouragement, rousing
enthusiasm, and perfect power (Bass, 1985).

Leaders shaped groups with enthusiasm and consistency, groups that created a family atmosphere. They
require the reinforcement and devotion of others as well (Bhindi, 2006). Transformational leadership
integrates idealistic and accurate leadership modes in a learning environment, with the goal of transforming
not only the school but also the instructors. It is the method of controlling and fine-tuning the outlooks and
suppositions of institutional associates and structuring devotion for the institution’s tasks, aims, and
policies (Yukl, 2009). According to Bass (1990) transformational behavior has three elements including:
idealized influence, intellectual stimulation, and individualized consideration. A deeper understanding of
these methods and the benefits of their outcomes is vital for the development of overall school results. The
great man philosophy is the main example of environments that is a blend of manners, compulsory for
achievement.

Principal
A principal is an individual who is considered an idealistic leader and offers useful time to his or her staff

and schoolchildren. The principals’ authoritative style is difficult for the teachers to face. The research is
useful in understanding the good leadership styles demonstrated by the current situation and in supporting
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the principal liaison under specific styles. The principal is given actual power in the school. Principals’
leadership mode impacts the school's milieu and learners’ performance. The principal has an obligation to
categorize goals and targets in the group. According to Ibukun (1997), the principal's primary effort is to
advance a helpful environment for the group to achieve the objectives and goals. Various researchers have
investigated that the beneficial consequences in teaching and learning have a strong connection with
teachers' obligations in subordination to principals (Silins & Murray-Harrey, 1999). The outlook of the
principal’s pattern is the central element for his or her associates. It encourages the operational environment
of the school.

Characteristics of Principal

Principals require robust leadership abilities to fruitfully guide the schools of twenty-first century and
discourse school progress burdens (Harris, 2004). There are many characteristics of principals, promote the
vision, establishing the quality of education, act decisively, maintain smooth environment, and focus on
responsibility (Ogden & Germinario, 1994, Simmonds, 1994, Adesina, 2011).

a) Promote the vision: According to Ogden and Germinario (1994), an operational school is one in
which the principal and his/her staff members can accomplish the objectives of safeguarding the
organization regarding the environment and aim of the school and are combined by the view that
student success can be obtained most successfully through a mutual operation, shared objectives, and
collective control. A principal has an important character in a school organization. In the whole
institutional administration, the principal is liable for all matters.

b) Establish quality of education: The leadership style of principals recognized the educational criterion
in the school (Simmonds, 1994). Hence, leadership has a significant role in an educational institution.
According to Adesina (2011), leadership is deemed to be a skillful way to explain an event with
advocacy and teamwork in any institution. The aim of administration is to enable an institution or
establishment to accomplish its work effectively.

c) Act decisively: The principal has decision-making authority in the school. A principal is an individual
who is the leader of a training foundation. In the management and other activities of schools, principals
always perform. A principal is liable to advise teachers about achieving the goals of an institution.
Principals’ behavior with teachers builds categorical connections with everyone. According to
Mehrotra (2005) effective milieu builds while a principal exercises an excellent leadership style with
the staff members.

d) Maintain smooth environment: The primary players in ensuring a smooth educational process are the
teacher and principal. The attribution of leadership is the monitoring of others. It also enables the
students to learn good education from skilled teachers who can provide good techniques that will
enable them to get useful knowledge. According to Sultan and Bashir (2005), the necessary action is to
combine students and teachers under similar surrounding which will become responsible for the
teaching plan.

e) Focus on responsibility: The word responsibility signifies the role of a person associated with the
situation and the jobs allotted to him. The occupation does not have to be carried out solely through the
school principal. Therefore, he or she can allocate obligations among staff members and advise them in
accordance with the job assigned. According to Darling-Hammond and Bransford (2005), the allocated
jobs may be completed through endorsement backing the teachers who have skill over the subject
matter of their practices and jobs.

Material and Methods
Research Design

A survey research design was adopted to carry out this study. According to Shaughnessy, Zechmeister and
Jeanne (2011) feelings, opinions, and thoughts are accessed via a survey research design.
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Population and Sample of the study

All secondary school principals of district Haripur were comprising the population of the study. Two
hundred (200) principals were selected from secondary schools of district Haripur through random
sampling. Further, these principals were distributed into strata through stratified random sampling
techniques in such a way that the number principals in each stratum remain the same i.e., 100 male and 100
female school principals, and 100 urban and 100 rural school principals.

Instrument of the study

To conduct this study, a questionnaire was constructed by the researcher to collect the data from the
respondents. The questionnaire consisted of fifty (50) closed-ended items. The principals’ responses were
sorted out for each statement/item on the six-point Likert scale, including A=Agree, SA=Strongly Agree,
VSA= Very Strongly Agree, DA=Disagree, SDA= Strongly Disagree, VSDA= Very Strongly Disagree.
This instrument was made valid through judgmental validation by sorting out the opinions of the experts
and professors in the concerned field. Further, this self-constructed instrument was pilot tested on twenty
(20) secondary school principals other than the sample and refined in the light of the responses. Moreover,
the reliability coefficient of the instrument, Cronbach’s alpha, was found (0.9).

Data Collection and Analysis

Data was collected using this questionnaire. The researcher visited the sample schools and distributed the
questionnaires by himself among the secondary school principals. All principals responded in fair and
cooperative manner. The collected data were analyzed using mean, percentage score, standard deviation,
and t-test as statistical tools through SPSS package. The analyzed data were interpreted into the findings of
the study. Conclusions were drawn in the light of the findings. Further, the recommendations and future
implications were made considering the conclusions.

Results and Discussion

The details for the perceptions of secondary school principals relating their style of leadership are given
below in tables (1-5) below.

Table 1 shows the perceptions of principals relating to autocratic style at the secondary level. Statement
No. 1 shows that 86% of principals agreed with the statement, "'l urge teachers to do work." While 28% of
the principals were of the opposite view, i.e., they disagreed with the statement, hence, the majority (86%)
of the principals were in favor of the statement. Statement No. 2 shows that 87% of principals agreed with
the statement, "I determined to push teachers to get outcomes." While 12.5% of the principals were of the
opposite view, i.e., they disagreed with the statement, hence, the majority (87%) of the principals were in
favor of the statement. Statement No. 3 shows that 86% of principals agreed with the statement, "I set high
standards for teachers." While 14% of the teachers were of the opposite view, i.e., they disagreed with the
statement, hence, the majority (86%) of the principals were in favor of the statement. According to
statement No. 4, 64% of principals agreed that they "enjoy speaking on behalf of my teachers" and that they
were using behavioral contracts to stop unwanted behavior. While 36% of the principals were of the
opposite view. Hence, majority (64%) of the principals were in favor of the statement. Statement No. 5
shows that 66% of principals agreed with the statement "1 make decisions by myself." While 34% of the
principals were of the opposite view. Hence, majority (66%) of the principals were in favor of the
statement. Statement No. 6 shows that 80.5% of principals agreed with the statement, "I like teachers who
follow what | say." While 19.5% of the principals were disagreed with the statement. Hence, majority
(80.5%) of the principals were in favor of the statement.
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Table 1: Perceptions of principals relating autocratic style of leadership at secondary level
Frequency and percentage of Perceptions

S.N  Statements

VSA SA A DA SDA  VSDA

1 | urge teachers to do work. 50 55 67 20 7 1
25% 27.5% 33.5% 10% 3.5% 0.5%

2 | determine to push teachers to 54 50 71 18 6 1
get outcomes. 27.0% 25.0% 355% 9.0% 3.0% 0.5%

3 I set high standards for teachers. 51 62 59 19 8 1
2550 31.0% 295%  9.5% 4.0% 0.5%

4 | enjoy speaking on behalf of my 47 52 64 23 7 7
teachers. 2359 26.0% 32.0% 115% 3.5% 3.5%

5 I make decisions by myself. 38 47 75 30 5 5
19.0% 235% 37.5% 15.0% 2.5% 2.5%

6 I like teachers who follow what | 40 54 67 17 12 10

0, 0, 0, 0, 0,
say. 20.0% 27.0% 335% 8.5% 6.0% 5.0%

7 | administer day to day school 57 72 43 18 9 1
operations by myself. 2850 36.0% 215%  9.0% 4.5% 0.5%

8 I rarely change my decisions. 44 42 67 35 9 3
22.0% 21.0% 335% 175% 4.5% 1.5%

9 I monitor teacher’s performance 57 36 60 35 6 6
at my own criteria. 285% 18.0% 30.0% 175% 3.0% 3.0%

10 | assign duties based on my 41 30 31 42 26 30
personal likeness. 20.5% 15.0% 155% 21.0% 13.0% 15.0%

Mean 48 50 60 26 10 7

24% 25% 30% 13% 5% 3%

For statement No. 7, about 86% of the principals agreed with the given statement, "'l administer day-to-day
school operations by myself." Though 14% of the teachers were of the opposite view. Hence, most of the
principals were in favor of the statement. Statement No. 8 shows that 76.5% of the principals agreed with
the statement "I rarely change my decisions.” Although 23.5% of the principals were disagreed with the
statement. Hence, most of the principals were in favor of the statement. For statement No. 9, about 76.5%
of principals agreed with the statement, "I monitor teacher performance using my own criteria,” while
23.5% disagreed with the statement. "Hence, the majority (76.5%) of the principals were in favor of the
statement. Statement No. 10 shows that 51% of the principals agreed with the statement, "I assign duties
based on my personal likeness." While 49% of the principals were of the opposite view, i.e., they disagreed
with the statement, hence, the majority (51%) of the principals were in favor of the statement. Overall,
about 79% of principals were in favor of an autocratic style of leadership, while 26% of principals were of
the opposite views. Hence, majority of the principals were in favor of an autocratic style of leadership.

In table 2, the perceptions of principals relate to a democratic style of leadership at the secondary level. For
statement No. 11, about 79% of principals agreed with the statement, "I encourage teachers’ participation in
making decisions.” While about 21% of the principals were disagreed with the statement, as a result, the
statement was supported by many principals (79%). For statement No. 12, about 78.5% agreed with the
statement, "I motivate my staff members to achieve their targets within time." though 21.5% principals
were of the opposite views. For statement No. 13, about 76% of respondents agreed with the statement, "I
facilitate my staff members in difficult situations." though 24% disagreed with the statement. For statement
No. 14, about 78% agreed with the statement, "I like to share individual responsibilities among my staff
members." though 22% disagreed with the statement. Statement No. 15 about 75.5% agreed with the
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statement, "I take decisions with the consultation of my staff." Though 24.5% disagreed with the statement,
for statement No. 16, about 76.5% agreed with the statement, "I motivate my staff to work in collaboration™
though 23.5% disagreed with the statement. For statement No. 17, about 77.5% agreed with the statement,
"l give confidence to my subordinates for implementing new strategies in school" though 22.5% disagreed.

Table 2: Perceptions of principals relating democratic style of leadership at secondary level

Frequency and percentage of Perceptions

S.N Statements

VSA SA A D SD VSD
11 I encourage teachers’ participation in 61 57 40 33 8 1
making decisions. 305% 285% 20.0% 165% @ 4.0% 0.5%
12 I motivate my staff members to 71 63 23 34 8 1
achieve their targets within time. 355% 31.5% 115% 17.0% 4.0% 0.5%
13 | facilitate my staff members in 67 57 28 35 9 4
difficult situations. 335% 285% 14.0% 175% 4.5% 2.0%
14 I like to share individual 51 63 42 26 12 6
responsibilities among my staff 255% 31.5% 21.0% 13.0% 6.0% 3.0%
members.
15 | take decisions with consultation of 49 65 37 25 16 8
my staff. 245% 325% 185% 125%  8.0% 4.0%
16 I motivate my staff to work in 61 61 31 20 20 7
collaboration. 305% 305% 155% 10.0% 10.0%  3.5%
17 I give confidence to my subordinates 58 58 39 23 16 6
for implementing new strategies in  29.0% 29.0% 19.5% 11.5% 8.0% 3.0%
school.
18 | provide opportunities for staff to 50 59 41 20 21 9
perform leading roles. 25.0% 295% 205% 10.0% 10.5% 4.5%
19 | facilitate teachers in selection of 55 62 40 19 14 10
teaching strategies. 27.5% 31.0% 20.0% 9.5% 7.0% 5.0%
20 | take care for well-being of my staff 59 54 38 25 11 13
members. 295% 27.0% 19.0% 125%  5.5% 6.5%
Mean 58 60 36 26 13.5 6.5

29% 30% 18% 13%  6.75% 3.25%

For statement No. 18, approximately, 75% agreed with the statement, "I provide opportunities for staff to
perform leading roles," though 25% disagreed. For statement No. 19, about 78.5% agreed with the
statement, "I facilitate teachers in the selection of teaching strategies.” though 21.5% disagreed with the
statement. For statement No. 20., about 75.5% were agreed with the statement, "I take care of the well-
being of my staff members", though 24.5% disagreed with the statement, In general, the percentages of
secondary school principals' perceptions of democratic leadership style show that approximately 77% were
agreed, while 23% were disagreed. Hence, most of the secondary school principals are of the view that they
use democratic style of leadership.

Table 3 shows the perceptions of principals of secondary schools regarding their laissez-faire style. For
statement No. 21, about 65% were agreed with the statement "I enjoy working through subcommittees,"
though 35% disagreed. For statement No. 22, about 51% agreed with the statement, "I allow teachers to
make mistakes in order to learn from them." though 49% disagreed with the statement. For statement No.
23, about 70.5% agreed with the statement, "l value the opinions of the teachers in the activities of the

ISSN: 2308-7056 Ahmad, Khan & Khattak (2023) 246




www.irbas.academyirmbr.com April 2023

International Review of Basic and Applied Sciences Vol. 11 Issue.2

institution", though 29.5% were disagreed. For statement No. 24, about 71% principals agreed with the
statement, "l give space for creative ideas from my staff members." though 29% disagreed.

Table 3: Perceptions of principals relating laissez-faire Style of leadership at secondary level

Frequency and percentage of Perceptions

S.N  Statements VSA SA A D SD VS
D

21 I enjoy working through sub- 41 45 44 53 16 1
committees. 205% 225% 22.0% 265% 8.0% 0.5

%

22 I allow teachers to make mistakes to 21 31 50 75 11 12
learn from them. 105% 155%  25.0% 37.5% 5.5% 6.0

%

23 I value opinions of the teachers in the 46 52 43 38 16 5
activities of the institution. 23.0% 26.0% 215% 19.0% 8.0% 2.5

%

24 I give space for creative ideas from 51 56 35 32 21 5
my staff members. 255% 28.0% 17.5% 16.0% 105% 25

%

25 I let teachers involve in group 32 59 47 31 19 12
activities for enhancing their personal 16.0%  29.5%  23.5% 155% 9.5% 6.0

grooming. %

26 I like to transfer all authority to my 22 37 50 48 32 11
staff in establishing the decisions. 11.0% 185% 25.0% 24.0% 16.0% 55

%

27 I allow my staff members to modify 40 49 49 27 26 9
their teaching strategies over time. 20.0% 245% 245%  135% 13.0% 45

%

28 I change my decisions according to 34 31 61 29 26 19
staff’s opinion. 17.0% 155% 305% 145% 13.0% 95

29 I empower my staff members in 33 39 61 28 21 18
policy making. 16.5% 195% 305% 14.0% 105% 9.0

%

I give “weightage to the opinions of 34 59 45 23 24 15

30 the individuals in the affairs of 17.0% 29.5% 22.5% 115% 12.0% 75

institution. %
Mean 354 45.8 48.5 38.4 21.2 10.7
17.7% 22.9% 24.25% 19.2% 10.6% 5.35

%

For statement No. 25, approximately 69% principals were agreed with the statement, "I let teachers involve
themselves in group activities for the purpose of enhancing their personal grooming." while 31% were
disagreed. Moreover, for statement No. 26, majority 54.5% of the principals agreed with the statement, "I
like to transfer all authority to my staff in establishing the decisions.” Though 45.5% were disagreed. For
statement No. 27, about 69% agreed with the statement, "I allow my staff members to modify their teaching
strategies over time." though 31% disagreed. Further, for statement No. 28, about 63% agreed with the
statement "I change my decisions according to the staff’s opinion." though 37% disagreed. For statement
No. 29, about 66.5% agreed with the statement, "I empower my staff members in policy making." Though
33.5% disagreed with the statement. For statement No. 30, majority (69%) agreed with the statement, "I
give weight to the opinions of the individuals in the affairs of institutions." though 31% disagreed with the
statement. Overall, the percentages perceptions of secondary school principals about a laissez-faire
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leadership style show that majority 64.85% were in favor of agreed. While 35.15% were disagreed. The
perceptions of secondary school principals show that most principals are of the view that they use a laissez-
faire leadership style.

Table 4: Perceptions of principals relating transactional style of leadership at secondary level

Frequency and percentage of Perceptions

S.N  Statements VSA SA A D sD VSD

31 I encourage my staff for achieving 68 64 62 4 2 00
their goals. 34.0% 320% 31.0% 2.0% 1%

32 I adopt exchange strategies with my 42 71 78 7 2 00
teachers’ daily tasks. 21.0% 355% 39.0% 3.5% 1.0%

33 I think all staff members can be 53 64 75 6 1 1
capable of better achievements 26.5% 32.0% 37.5% 3.0% 05%  0.5%
through dealing.

34 I think rewards motivates the staff to 71 69 58 0 1 1
increase their abilities. 355% 345% 29.0% 0% 05%% 0.5%

35 I think rewards bring competitions 65 79 53 2 1 00
among staff members in any 325% 395% 265% 1.0%  0.5%
institution.

36 I offer rewards to the teachers after 53 73 64 9 1 00
attaining goals. %26.5 36.5% 32.0% 4.5% 0.5%

37 I set short term goals for my 48 66 77 6 2 1
teachers. 240% 33.0% 385% 3.0% 1.0% 0.5%

38 I set rules and regulations in favor of 50 78 59 10 1 2
teachers. 25.0% 39.0% 29.5% 5.0% .5% 1.0%

39 I reward my subordinates on their 65 76 55 3 1 00
satisfactory performance. 325% 38.0% 275% 15% .5%%

40 | appreciate transparent duty of my 75 83 37 4 1 00
staff members. 375% 415% 185% 2.0% 0.5%

S0 g 6L8  jp 13
Mean 29.5% % 30.9% % 0.65% %

Table 4 shows the perceptions of principals relating to transactional styles of leadership at the secondary
level. For statement No. 31, about 97% of respondents agreed with the statement "I encourage my staff to
achieve their goals." though 3% disagreed with the statement. For statement No. 32, about 95.5% agreed
with the statement, "I adopt exchange strategies with my teachers’ daily tasks." though 4.5% disagreed with
the statement. For statement No. 33, about 96% of respondents agreed with the statement, "I think all staff
members can be capable of better achievements through dealing.” though 4% disagreed with the statement.
For statement No. 34, around 99% agreed with the statement, "I think rewards motivate the staff to increase
their abilities." though 1% disagreed with the statement. For statement No. 35, nearby 98.5% of
respondents agreed with the statement, "I think rewards bring competition among staff members in any
institution." Though 1.5% disagreed. For statement No. 36, about 95% agreed with the statement, "I offer
rewards to the teachers after attaining goals." though 5% disagreed with the statement. For statement No.
37, about 95.5% agreed with the statement, "I set short term goals for my teachers."” though 4.5% disagreed
with the statement. For statement No. 38, about 93.5% agreed with the statement, "l set rules and
regulations in favor of teachers." 6.5% disagreed with the statement. For statement No. 39, about 98% of
respondents agreed with the statement, " | reward my subordinates for satisfactory performance.” Though
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2% disagreed with the statement. For the statement 40, about 97.5% agreed with the statement "l appreciate
the duty of my staff members," though 2.5% disagreed.

In general, the percentages of secondary school principals' perceptions of transactional leadership style
show that approximately 96.55% were agreed about using a transformational leadership style, whereas
3.45% were disagreed. Hence, majority of the secondary school principals use transactional leadership
style.

Table 5: Perceptions of principals relating transformational Style of leadership at secondary level

Frequency and percentage of Perceptions

S.N Statements

VSA SA A D SD VSDA
41 I try to achieve goals that add 90 60 44 5 0 1
honor to my school. 45.0% 30.0% 22.0% 2.5 0.5%
%
42 I sort out teacher’s consensus in 72 68 58 2 0 0
completing co- 36.0% 34.0% 29.0% 1.0
curricular activities in my school. %
43 I make agreement among all 64 73 58 5 0 0
teachers in establishing priorities 32.0% 36.5% 29.0% 2.5
for school goals. %
44 I try my best to provide better 82 75 39 4 0 0
direction for my staff in achieving 41.0% 37.5% 19.5% 2.0
quality education. %
45 | strive to create a climate which 80 69 42 9 0 0
foster teachers and students’ 40.0% 34.5% 21.0% 4.5
growth. %
46 I try to show better performance in 92 68 36 3 1 0
the exams. 46.0% 34.0% 18.0% 15 05%
%
47 I work to improve students’ 101 58 40 1 0 0
overall performance. 50.5% 29.0% 20.0% 0.5
%
48 I maintain discipline in my school. 105 62 32 1 0 0
52.5% 31.0% 16.0% 0.5
%
49 I keep my school environment 100 56 41 3 0 0
clean to make it impressive. 50.0% 28.0% 20.5% 1.5
%
50 I engage staff in the decoration of 79 57 59 3 1 1
my school. 39.5% 28.5% 29.5% 15 0.5% 0.5%
%
Mean 86.5 64.6 44.9 0 2 2
43.25% 32.2% 22.45% 0% 1% 1%

Table 5 shows the perceptions of principals relating to transformational styles of leadership at the
secondary level. For statement No. 41, about 97% of respondents agreed with the statement, "l try to
achieve goals that add honor to my school.” though 3% disagreed with the statement. For statement No. 42,
about 99% agreed with the statement "I sort out teachers’ consensus in completing co-curricular activities

ISSN: 2308-7056 Ahmad, Khan & Khattak (2023) 249




www.irbas.academyirmbr.com April 2023

International Review of Basic and Applied Sciences Vol. 11 Issue.2

in my school.” though 1% disagreed with the statement. For statement No. 43, about 97.5% agreed with the
statement, "'l make agreement among all teachers in establishing priorities for school goals." though 2.5%
disagreed with the statement. For statement No. 44, about 98% agreed with the statement, "'l try my best to
provide better direction for my staff in achieving quality education.”" Though 2% disagreed. For statement
No. 45, about 95.5% agreed with the statement, "I strive to create a climate that fosters teachers' and
students’ growth." though 4.5% disagreed with the statement. For statement No. 46, about 98% agreed with
the statement, "I try to show better performance in the exams." Though 2% disagreed. For statement No.
47, about 99.5% of respondents agreed with the statement, "I work to improve students’ overall
performance.” though 0.5% disagreed with the statement. For statement No. 48, around 99.5% agreed with
the statement, "I maintain discipline in my school." Though 0.5% disagreed. For statement No. 49, about
98.5% agreed with the statement, "I keep my school environment clean to make it impressive." though
1.5% disagreed with the statement. For statement No. 50, around 97.5% agreed with the statement, "I
engage staff in the decoration of my school.” Though 2.5% disagreed with the statement, In general, the
percentages of secondary school principals' perceptions of transformational leadership style show that
majority 98% were agreed about using a transformational leadership style, whereas 2% were disagreed.
Hence, majority of the secondary school principals were using transformational leadership style.

Table 6: Comparison of male and female principals’ leadership styles over urban area (N=100)

Leadership Styles Gender Mean SD SEM t p

Male 46.910 7.040 0.704

Authoritative Style 4.136 0.000
Female 41.690 10.476 1.048
_ Male 43.210 13.705 1.370

Democratic Style -2.605 0.010
Female 47.720 10.580 1.058
Male 38.390 12.050 1.205

Laisses Fair Style -2.117 0.035
Female 41.860 11.109 1.111
N Male 48.590 5.407 0.541

Transitional Style -0.919 0.359
Female 49.380 6.680 0.668
Male 51.490 5.279 0.528

Transformational Style -0.459 0.646
Female 51.860 6.082 0.608
) Male 228.590 28.950 2.895

Total Style of Leadership -0.936 0.350
Female 232.510 30.273 3.027

Table 6 shows the comparison of male and female principals in urban areas. The mean values of male and
female are (46.910), and (41.690), having calculated value of p=0.000<0.05 levels of significance. So, the
difference is significant. The hypothesis Hy, is therefore, rejected. Hence, male principals were found to
have a more authoritative leadership style than female principals in urban areas. For the democratic
leadership style, the mean scores of male and female principals are (43.210) and (47.720), having p =
0.010<0.05 levels of significance. The difference is significant. Hypothesis Hy; is therefore, rejected.
Hence, the female principals in urban areas were found to have a more democratic style than male
principals. The mean scores for laissez-Faire leadership style of male and female are (38.390), and
(41.860), having p= 0.035<0.05. The difference is significant. The hypothesis Ho, is therefore, rejected.
Hence, female principals in urban areas were found to have a more laissez-faire style than female
principals. Further, for transactional leadership style, the male and female principals mean scores are
(48.590), and (49.380) having p = 0.359>0.05 levels of significance. The difference is not significant.
Hence, both the principals were found to have the same transactional style in urban areas. For
transformational leadership style, the mean score values of male and female principals are (51.490) and
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(51.860), having p=0.646>0.05. The difference is not significant. The hypothesis Hy; is therefore accepted.
Hence, the male principals in urban areas were discovered to have a transformational style like female
principals. For overall leadership style, the mean score values of male and female principals are (228.590)
and (228.510) and having p = 0.350>0.05 levels of significance. the difference is not significant. The
hypothesis Hy; is therefore, accepted. Hence, male, and female principals in urban areas were discovered to
have the same overall leadership style.

Table 7: Comparison of male and female principals’ leadership styles over rural area (N=100)

Leadership Styles Gender Mean SD SEM t p
Male 228.360 28.374 2.837
Authoritative -0.874 0.383
Female 231.960 29.840 2.984
Male 10.680 2.624 0.262
Democratic 4.493 0.000
Female 8.760 3.373 0.337
Male 6.320 1.948 0.195
Laissez fair 2.433 0.016
Female 5.650 1.946 0.195
Male 37.860 5.410 0.541
Transactional 8.194 0.000
Female 31.290 5.917 0.592
Male 30.900 4.668 0.467
Transformational 4523 0.000
Female 28.090 4.100 0.410
) Male 165.790 19.007 1.901
Overall leadership Style 5.316 0.000
Female 153.960 11.573 1.157

Table 7 shows the comparison of male and female principals in a rural area. For the authoritative style of
leadership, the mean score value of males and females are (228.360) and (231.960), with p=0.383>0.05
level of significance. The difference is not significant. Hypothesis Hy, is therefore, accepted. Hence, both
the principals were found same in their authoritative leadership style in rural areas. For the Democratic
leadership style, the mean score value of males and females are (10.680) and (8.760), with p=0.000<0.05
level of significance. The difference is significant. Hypothesis Hg, is therefore, rejected. Hence, male
principals were found better in their democratic style than female principals in rural areas. For the Laissez-
fair leadership style, the mean score value of males and females are (6.320), and (5.650), with
p=0.016<0.05 level of significance. The difference is significant. Hypothesis Hy, is therefore, rejected.
Hence, male principals were found better in their laissez-fair style than female principals in the rural area.
For Transactional leadership style, the mean score value of males and females are (37.860) and (31.290),
with p=0.000<0.05 level of significance. The difference is significant. Hypothesis Hy; is therefore, rejected.
Hence, male principals were found better in their transactional style than female principals in rural areas.
Moreover, for transformational leadership style, the mean score value of male and female principals is
(30.900) and (28.090) with p=0.000<0.05 level of significance. The difference is significant. Hypothesis
Hoy, is, therefore, rejected. Hence, male principals were found better in their transformational style than
female principals in the rural area. For overall leadership style, the p=0.000<0.05 levels of significance.
The difference is significant. Hypothesis Hg,, is, therefore, rejected. Further, the mean score value of male
and female principals is (165.790) and (153.960) respectively. Hence, a male was found better for overall
leadership style than female principals in rural areas.
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Conclusion

Conclusions based on the findings for principal perceptions of leadership style at the secondary level. The
majority (96.5%) of principals were of the view that they used a transactional leadership style. Further,
(79%) of the principals were in favor of an autocratic style of leadership, while (77%) of the principals
were of the view that they used a democratic style of leadership. Moreover, about (74.4%) of the principals
were of the view that they used a transformational leadership style. However, about (64.85%) of principals
were in favor of a laissez-faire leadership style. Further, for comparison of male/female principal leadership
styles, the male principals in urban areas were found to have a more authoritative leadership style than
female principals. While female principals in urban areas were found to have a more democratic style than
male principals. Similarly, for a laissez-faire leadership style, the male principals were found to be better
than the female principals. However, male, and female principals were found to have the same perceptions
relating to transactional and transformational styles of leadership. Besides, male, and female principals in
urban areas were found to have the same overall leadership style. Additionally, for comparison of male and
female principal leadership styles in a rural area, the female principals in rural areas were found to have a
more authoritative leadership style than male principals. However, male principals were found to have a
more democratic style than female principals in rural areas. Similarly, male principals in rural areas were
found to have a more laissez-faire style than female principals. Male principals were found to have a better
transactional and transformational leadership style than female principals. For overall leadership style, the
male principals in rural areas were found to have a better leadership style than female principals.

Recommendations

Based on the conclusions, it is recommended that principals may have a democratic style of leadership to
foster a permissive atmosphere in the school for learning and the overall development of the students.
Moreover, if it is difficult for principals to exercise, then their style of leadership must be a combination
(mixture) of all five leadership styles (autocratic leadership style, democratic leadership style, laissez-faire
leadership style, transactional leadership style, and transformational leadership style) with a view to
meeting the needs of all students and staff in the school and creating a permissive environment for learning.
Further, workshops, conferences, training, and seminars may be organized by the elementary and secondary
education departments, NGOs, and universities, to fill up the gaps between male and female principals’
leadership styles in urban areas specifically and rural areas generally. Furthermore, the future scholars may
conduct such studies at elementary and higher secondary levels. Besides, they may study the grounds for
the failure of leadership styles in urban and rural areas.
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