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Abstract

The present study aims to examine the English language used as an instrument in the discrimination of
students during teacher-student interaction in the classroom. It also highlights that the English language is
used by teachers against the discrimination of students based on student’s gender during classroom
interaction. Moreover, it highlights some strategies which have been taken into consideration to eliminate
the element of indifference among the students. A self-developed questionnaire is used for the data
collection. The sample of the study consists of 200 ESL students enrolled in the BS program at the
universities at Sargodha, Pakistan. A mixed-method approach was adopted and the participants were both
male and female students recruited through a random-probability sampling. The concept of
marginalization introduced by Messiou (2012), was used as a theoretical framework for the analysis of
data which is processed through SPSS-23. The results of the study show that the English language plays a
significant role in the discrimination of students in teacher-student interaction in the classroom.

Keywords: Educational Institutions, English language Learning, Linguistic Imperialism, Students’
Discrimination, Teacher-Student Interaction.

Introduction

In the modern era, the English language is used in all the spheres of life. It becomes the need of every
individual to master it. So, everyone tries to make progress in academics as well as in social circumstances.
The practice of Foreign Language Teaching (FLT) started in the nineteenth century whereas, it burgeoned
in the twentieth century. The proliferation of English teaching is a segmentation of linguistic imperialism.
Subsequently, FLT practitioners were highlighted all over the globe. The learning of the English language
is the corollary of globalization. Due to globalization, there is a sense of marginalization among speakers of
different communities. In Pakistan, individuals who have strong control over the English language are
considered as successful.

Teachers play a crucial role in the learning outcomes of the students. The classroom environment depends
on the attitude and behavior of the teachers. Ahmad et al. (2017) state that a teacher does not only have the
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responsibility to deliver the lecture. Instead, he should act as an evaluator, organizer, manager, writer,
scholar, researcher, implementer, and consultant in the classroom (Deen, 2000).

The main focus of the present research is to understand the discrimination of students concerning the
English language used by teachers in educational institutions in the Punjab. Discrimination of the students
is associated with different activities such as classroom interaction, learning and evaluation, English
fluency, group and peer learning, curricular activities, and so on. Moreover, the research aims to explore
the role of the English language in discrimination of the students at the university level based on their
gender. It also gives some recommendations proposed by the students to eliminate the element of inequality
which arises among the students due to the language used by teachers in the classroom.

The English language is used for all domains such as education, communication, trade, business,
employment, etc. (Canagarajah, 1999). Similarly, the implementation of the English language in
educational institutions is also increased. Teachers are the main authority in the classroom in the traditional
education system. Due to their hostile behavior, students are marginalized and accredited. So, it is very
pertinent to conduct studies on the role of language (English) used by teachers in the educational
institutions of the Punjab. Additionally, this study promotes awareness among the students that how the
English language is considered superior and a symbol of status in society as well as in academic
institutions. It provides insight to teachers that how students perceive teacher’s attitudes towards the
students in the classroom. It also gives some suggestions which are adopted by the teachers to remove this
sense of inequality among the students in educational institutions of the Punjab. Geographic location and
time constraints are the limitations of this study.

Literature Review

Language is one of the powerful tools for maintaining linguistic imperialism in the context of the
multilingual education system (Phillipson, 1992). There is a strong relationship between linguistic
imperialism and colonialism. Language promotes linguistic racism as well as hidden ideologies of the
powerful countries to the peripheries in the name of education. This kind of imperialism has its root in the
remarkable efforts made by the western nations to promote English Language Teaching (ELT) from the
commodification perspective (Phillipson, 1992; Skutnabb-Kangas, 2000). Kirkpatrick (2008) states that
after the Second World War, western nations are making efforts to maintain the English language as the
dominant language in the linguistic policies of other countries. It has been observed that the multi-lingual
education policy affects negatively the learning consequences of the students (Costa et al., 2009).

Linguistic policy refers to the medium used for instructions (Olson, 2007). Pakistan has an ambiguous
linguistic policy regarding the performative roles of language and medium of instruction (Rahman, 1996;
Rassool & Mansoor, 2007; Mustafa, 2011). The main problem which is observed in the linguistic policy of
Pakistan is the indifference between policy and its implementation (Canagarajah & Ashraf, 2013, p. 263).
In Pakistan, language hierarchy is based on the element of power (Mustafa, 2011). The English language
competence of students is highly interlinked with teachers’ behavior in the classroom (Alderman et al.,
2001). Teachers emphasize the students to learn the English language for its significant importance in the
future (Canagarajah, 1999). It has been observed for a multilingual medium of instruction, the interaction
between teacher-student needs a lot of academic and intellectual comprehension (Alidou et al., 2006).

Bianco (2010) refers to linguistic policy as the teacher’s role in the classroom. Teachers play a significant
role in the implementation of linguistic policy in the classroom context. Teachers’ behavior in the
classroom has a great impact on the social life of the students (Mishra, 1999; Tudor, 1993, p. 30). As a
scholar, Sunderland (1992) states that the training structures create fairness, and make sure an affectionate
interaction between teacher-student in educational institutions.
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Richards and Rodgers (2001) state learning as a process of facilitating the learners. Generally, it is
perceived that language learning is a process to teach a particular language in academic institutions.
Genuinely, language learning is a broader phenomenon. It refers to the methods, activities, and procedures
which are adopted for the learning of a particular language (Holden, 1984). Teaching competence refers to
the mastery of an individual in teaching something due to a systematic examination of one’s experiences
(Richards & Rodgers, 2001). Multiple roles have been associated with teachers in the classroom context i.e.
a facilitator, organizer, instructor, observer, technician, and manager in the classroom (Richards & Rodgers,
2001; Holden, 1984).

Philipson (1992) focuses on the teaching system as it is also under the control of the power system. In
Pakistan, the dominance of English is also present in educational institutions. Due to the dominance of the
English language, individuals either ignore their language or use code-mixing. It has been observed that
students are marginalized during classroom discussions in educational institutions (Kozol, 2005; Azher et
al., 2020).

Marginalization means to make anyone or a group of human beings come to be or experience much less
vital and much less powerful”; whereas, accreditation is described as “to offer anyone the authority or
strength to act” (Hornby et al., 1974). Akin and Neumann (2013) highlighted teachers should maintain a
sense of equality among the students in the real classroom context. Norton (2001) highlights that lacking
classroom participation may be due to the disconnection between student-student participation, student-
teacher interaction, and other curriculum goals. As (Cummins, 2005, p. 5) states that learning in a second
language has a much more impact on the student’s academic achievements that are determined by
educational practitioners, teachers, and researchers. Abedi and Gandara (2006) focused that studying in a
second language makes students marginalized and they are unable to participate effectively in different
classroom discussions.

Moreover, it has been observed, in the English language learning classroom, the teacher’s behavior and
classroom activities have been affected by the student’s gender in educational institutions (Sunderland,
1992; Fabes et al., 2013). It is observed that the students who do not interact with their teachers are most
marginalized in classroom participation (Mehran, 2003). Teachers usually maintain gender inequalities in
the classroom (Ifegbesan, 2010). Gender discrimination is observed globally during teacher-student
interaction in educational institutions significantly in the context of English language learning classrooms
(Dabiri, 2006). Many studies have been conducted which show teachers unconsciously have traditional
attitudes toward students based on the student’s gender in the classroom (Calvanese, 2007; Hoang, 2008).
Many researchers argue that teachers try to respond to both female and male students equally but
sometimes, it appears that teachers unconsciously behave distinctively (Davies, 2005).

So far as the case of Pakistan is concerned, there is an unequal distribution of power resources between the English
language and local languages (Rassool & Mansoor, 2007; Mustafa, 2011). May (2008) states that the
government and higher authorities of the state are making conscious efforts to promote the English
language in all the powerful institutions of the state. The elite class considers that it can maintain its
position by promoting the English language over the indigenous languages in all-powerful institutions of
Pakistan (Coleman, 2010; Mustafa, 2011). Like all other human rights, there is a need to pay attention to
linguistic human rights (Pervaiz et al., 2018).

Research Objectives
The present research is conducted by keeping in mind the present situation of English language learning

and the role of teachers’ language in the academic institutions of Pakistan. Therefore, this study has the
following research objectives which are to:
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e examine the role of teachers’ language in marginalization and accreditation among students at the
graduation level.
probe the role of teachers’ language in differentiating students based on their gender.
enumerate some suggestions proposed by students to remove the element of indifference that is present
due to the language used by teachers in educational institutions especially at the university level.

Research Questions
The research questions of this study are the following:

1- Whether or not the English language is used as an instrument in discriminating the students during
teacher-student interaction in the classroom?

2- Whether or not the teachers use the English language against the discrimination of male and female
students during classroom discussions?

3- How do the teachers behave with the students who are not proficient in the English language?

Theoretical Framework

This study falls in the domain of a mixed-method approach. The research design adopted for this study is
known as the survey design. The study design of the research is the descriptive research design. The
theoretical framework which is adopted in the study is based on the theory of marginalization propounded
by Messiou (2012). The most important element in Messiou’s work is the distinction made between those
who are experiencing marginalization (as experienced by an individual or others) and those who observe it
(by others and/or by the individual himself). She explains that there are four ways of conceptualizing
marginalization i.e. in the first concept, she elaborates that an individual is marginalized but this kind of
marginalization is only realized by the individual himself. In the second concept, an individual is
marginalized but this kind of marginalization is realized by the individual himself/herself as well as by
others. In the third concept, she says an individual is being marginalized but he does not feel it or consider
that he is marginalized in that particular situation. In the fourth concept, she explains that in this kind of
marginalization an individual is marginalized but he/she does not know that he/she is marginalized.

The sample of the study comprises of 200 ESL students selected through a random-probability sampling
technique, from the University of Sargodha i.e. faculty of Arts and Humanities and Faculty of Social
Sciences, and The University of Lahore, Sargodha Campus i.e. the Department of English. The participants
were both male and female students. A self-developed questionnaire consisted of a total of 15 items i.e. 14
close-ended and one open-ended item. Participants of this study were asked to give their responses on a
five-point Likert scale. The questionnaire was developed based on the theoretical framework by Messiou
(2012) with special reference to the first three concepts of marginalization as mentioned above. The
researcher visited the classroom physically to fill out the questionnaire. The participant’s responses are
processed through SPSS-23. A pilot study was conducted to confirm the validity and reliability of the
study. In the pilot study, some modifications were made to the research instrument. The validity and
reliability of the data have been tested by using Cronbach’s Alpha test. The value of Cronbach’s Alpha is
calculated as 0.809.

Table 1: Reliability Statistics

Cronbach's Alpha No. of Items
.809 14

The table shows the higher value of Cronbach’s alpha coefficient which shows the reliability and
consistency of the instrument.
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Analysis

Descriptive Statistics

The participant’s responses for the examination of the research questions of the study have been observed
on a five-point Likert Scale. The mean scores and standard deviation of the participant’s responses are

mentioned below:

Table 2: Value of Mean Scores and Standard Deviation of Items

Sr. Questions Mean Standard

No Deviation

1 I think if teachers explain the concepts in Urdu in the class it would 1.91 .840
be easy for me.

2 | feel odd when the teachers switch from one language to another, 1.56 175
it makes me confused.

3 I feel myself inferior to the class when | am unable to understand  1.46 .648
what the teachers speak in English.

4 Do you think the group that speaks well during the discussion in  1.34 .652
the class, is the teacher’s favorite group?

5 I feel | can get better scores if the teachers communicate with me 1.56 .616
in the class.

6 I feel myself neglected and marginalized when I do not understand  1.46 671
what the teacher is saying in the class.

7 I think if I understand the teacher's talk and course material fully, it 1.68 .789
will empower me in the class.

8 | feel marginalized in the group discussion with teachers as I do not  1.35 .615
talk in English in the class.

9 Do you think the students who do not speak English are kept aside 1.40 .650
by the teachers?

10 Do you think the teachers discriminate the class into different 1.54 671
groups based on their language during discussions?

11 The teacher uses the same words of English for all the students. 3.93 .614

12 The teachers use polite language for the females in the class. 1.26 521

13 Do you think the teachers preferably communicate with females in  1.73 .819

the classroom?

14 Do you think that teachers mostly ignore the questions asked by 1.98 1.046
male students in the classroom?

The table shows that the mean scores of the participant’s responses ranged from 1.26 to 3.93. All the items
have a mean score value between 1 and 2 except item number 11. The mean score of question number 11 is
3.93. It depends on the nature of the question. The value of the standard deviation ranged from 0.521 to
1.046. The value of the mean score and standard deviation presented the relatedness and consistency of
participants’ responses to the items.
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Data Analysis

Question No. One: Whether or not the English language is used as an instrument in discriminating
the students during teacher-student interaction in the classroom?

To check the role of the English language used as an instrument in promoting discrimination among

students in educational institutions, 11 different questions were asked to 200 students in the survey. The
responses of each question are presented below in bar charts.

I think if teachers explain the concepts in Urdu in the class it would be easy for me.
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Graph 1: Explanation of concepts in Urdu

As graph 1 shows the responses of the participants to the question i.e. 32% of participants strongly agree,
51.50% agree, 11.50% neutral, 3.5% disagree, and 1.5% participants strongly disagree. Thus 83.50%
population agreed with the question. 16.50% population observed that there may be some other ways
through which the English language promotes discrimination among the students in educational
institutions.

| feel odd when the teachers switch from one language to another, it makes me

confused.
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Graph 2: Teacher’s switching from one language to another
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As graph 2 shows the responses of the participants to the question i.e. 59% participants strongly agree, 29%
agree, 1% neutral, 1.5% disagree and 0.5% participant strongly disagree. Thus 88% population
cumulatively agreed with the question. 10% population was neutral. Only 2% population cumulatively
denied that the English language promotes discrimination among the students in educational institutions in
some other ways.
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I feel myself inferior to the class when I am unable to understand what the teachers
speak in English.
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Graph 3: Inferior to the class

As graph 3 shows the responses of the participants to the question i.e. 61.50% strongly agree, 32% agree,
5.5% neutral, 1% disagree, and none of the participants strongly disagree. Thus 93.50% population
cumulatively agreed with the question. 6.5% population observed that there may be some other ways
through which the English language promotes discrimination among the students in educational
institutions.
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Do you think the group that speaks well during the discussion in the class, is the teacher’s
favorite group?
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Graph 4: Teacher’s favorite group
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As graph 4 shows the responses of the participants to the question i.e. 73.50% strongly agree, 22% agree,
2.5% neutral, 1.5% disagree, and 0.50% strongly disagree. Thus 95.50% population cumulatively agreed
with the question. 4.50% population observed that there may be some other ways through which the
English language promotes discrimination among the students in educational institutions.

| feel | can get better scores if the teachers communicate with me in the class.
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Graph 5: Better scores and teacher’s communication

As graph 5 shows the responses of the participants to the question i.e. 50.50% strongly agree, 44% agree,
5% neutral, 0.50% disagree, and none of the participants strongly disagree. Thus 94.50% population
cumulatively agreed with the question. 5.50% population considered there may be some other ways
through which the English language promotes discrimination among the students in educational
institutions.

| feel myself neglected and marginalized when | do not understand what the teacher is
saying in the class.
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Graph 6: Neglected and marginalized in the class

As graph 6 shows the responses of the participants to the question i.e. 63.50% strongly agree, 28.50%
agree, 7% neutral, 1% disagree, and none of the participants strongly disagree. Thus 92% population
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cumulatively agreed with the question. 8% population mentioned that due to some other reasons the
English language promotes discrimination among the students in educational institutions.

I think if I understand the teacher's talk and course material fully, it will empower me

in the class.
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Graph 7: Understanding of teacher’s talk and course material

As graph 7 shows the responses of the participants to the question i.e. 46% strongly agree, 45% agree, 6.5%
neutral, 0.50% disagree, and 2% strongly disagree. Thus 91% population cumulatively agreed with the
question. 9% population considered that there are some ways through which the English language promotes
discrimination among the students in educational institutions.

| feel marginalized in the group discussion with teachers as | do not talk in English in
the class.
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Graph 8: Marginalization and group discussion

As graph 8 shows the responses of the participants to the question i.e. 71.50% strongly agree, 24% agree,
3% neutral, 1.50% disagree, and none of the participants strongly disagree. Thus 95.50% population
cumulatively agreed with the question. 4.50% population considered that there are some other ways
through which the English language promotes discrimination among the students in educational
institutions.
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Do you think the students who do not speak English are kept aside by the teachers?
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Graph 9: Students and English spoken

As graph 9 shows the responses of the participants the question i.e. 68% strongly agree, 25% agree, 6%
neutral, 1% disagree, and none of the participants strongly disagree. Thus 93% population cumulatively
agreed with the question. 7% population observed that there are some other ways through which the
English language promotes discrimination among the students in educational institutions.

Do you think the teachers discriminate the class into different groups based on their
language during discussions?
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Graph 10: Classroom discussions and division of students

As graph 10 shows the responses of the participants to the question i.e. 54% strongly agree, 39.50% agree,
5.5% neutral, 0.50% disagree, and 0.50% strongly disagree. Thus 93.50% population cumulatively agreed
with the question. 6.50% population considered that there are some other ways through which the English
language promotes discrimination among the students in educational institutions.
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The teacher uses the same words of English for all the students.
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Graph 11: Same words of the English Language

As graph 11 shows the responses of the participants to the question i.e. 0.50% strongly agree, 0.50% agree,
18% neutral, 67.50% disagree, and 13.50% strongly disagree. Thus 19% population agreed with the
question. 81% population cumulatively disagreed that the teachers use the same words of English for all the
students.

In the overall responses of research question one for which 11 different questions were asked, more than 50
percent of students strongly agreed and 31% students agreed with the phenomenon. Only 9% students
disagreed cumulatively. The majority of the students responded in favor that the English language plays a
significant role in discrimination among the students in educational institutions.

Overall: Whether or not the English language used as an instrument in discrimination
of the students during teacher-student interaction in the classroom?
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Graph 12: English language and student’s discrimination

As graph 12 shows the overall responses of the participants related to the first question of the study in this
section of the survey i.e. 52% strongly agree, 31% agree, 7.50% neutral, 7.5% disagree, and 1.50%
participants strongly disagree. Thus 83.50% population cumulatively agreed with the phenomenon. 7.50%
population was neutral in this regard. Whereas, 9% population cumulatively observed that the English
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language is used as an instrument in promoting discrimination among the students in educational
institutions.

Question No. Two: Whether or not the teachers use the English language against the discrimination
of male and female students during classroom discussions?

To check the role of the English language in stimulating discrimination between male and female students
in the classroom, three different questions were asked to 200 students in the survey. The responses of each
question are presented below in bar charts.

The teachers use polite language for the females in the class.
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Graph 13: Polite language for the female students

As graph 13 shows the responses of the participants to the question i.e.78.50% strongly agree, 17.50%
agree, 4% neutral, and none of the participants gave disagree or strongly disagree responses. Thus 96%
population cumulatively agreed with the phenomena. 4% population observed that through some other
ways the teachers use the English language to stimulate a sense of discrimination between the male and
female students in the classroom.

Do you think the teachers preferably communicate with females in the classroom?
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Graph 14: Preference of female students in classroom discussions
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As graph 14 shows the responses of the participants to the question i.e. 44% strongly agree, 44% agree,
8.50% neutral, 2% disagree, and 1.50% strongly disagree. Thus 88% population cumulatively agreed with
the question. 12% population considered that maybe there are some other ways through which the teachers
use the English language to stimulate a sense of discrimination between the male and female students in the
classroom.

Do you think that teachers mostly ignore the questions asked by male students in
the classroom?
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Graph 15: Male students and classroom discussions

As graph 15 shows the responses of the participants to the question i.e. 35% strongly agree, 48% agree,
5.50% neutral, 7% disagree, and 4.50% strongly disagree. Thus 83% population cumulatively agreed with
the question. 17% population observed that there may some other ways through which the teachers use the
English language to stimulate a sense of discrimination between the male and female students in the
classroom.

In the overall responses of research question two for which three different questions were asked, more than
80 percent of students cumulatively agreed that teachers use the English language to stimulate a sense of
discrimination between the male and female students in the classroom. Only 5% students cumulatively
disagreed with the phenomenon. The majority of the students responded in favor that the teachers are using
the English language against the discrimination between the male and female students in the classroom.

Overall: Whether or not the teachers use the English language against the
discrimination of male and female students during classroom discussions?
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Graph 16: Teacher’s English language and student’s gender
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As graph 16 shows the overall responses of the participants related to the second question of the study in
this section of the survey i.e. 52.50% strongly agree, 36.50% agree, 6% neutral, 3% disagree, and 2%
participants strongly disagree. Thus 89% population cumulatively agreed with the phenomenon. 6%
population was neutral in this regard. Whereas, 5% population cumulatively disagreed that the teachers use
the English language against the discrimination of male and female students during classroom discussions.

Question No. Three: How do the teachers behave with the students who are not proficient in the
English language?

English Language Learning Activities

80.50% of participants suggested that teachers arrange some English language learning activities in the
classroom. 19.50% of participants suggested some other methods that teachers should take into
consideration while interacting with those students who are weak in English.

Inequity

96% of participants highlighted that teachers do not discriminate the class into different groups based on
students’ language proficiency. 4% of participants suggested some other ways that teachers follow while
interacting with those students who are weak in English.

Tolerance

83% of participants mentioned that teachers behave politely with those students who are weak in English.
17% of participants suggested that teachers behave in some other ways towards those students who are
weak in English.

Provision of Extra Material

82% of participants advocated that teachers provide extra materials to those students who are poor in
English. 18% of participants suggested some other methods that teachers follow to improve the language
proficiency of those students who are poor in English.

Use of simple Language

89% of participants agreed that teachers use simple language in the beginning and then move toward
complex vocabulary and sentence structures. 11% of participants suggested that teachers adopt some other
methods while interacting with those students who are poor in English.

Comfortable Setting

89.50% of participants suggested that teachers create a friendly environment for those students who are

poor in English. 10.50% of participants suggested some other ways that teachers follow while interacting
with those students who are weak in English.

Discussions

The role of the English language as an instrument in promoting discrimination among the students:

The English language used as an instrument in promoting discrimination among the students in educational
institutions was analyzed by asking the following questions:
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Table 3. Teacher’s Language and Student’s Understanding

Sr. Statements

No.

1 I think if teachers explain the concepts in Urdu in the class it would be easy for me.

2 | feel odd when the teachers switch from one language to another, it makes me confused.

3 | feel myself inferior to the class when | am unable to understand what the teachers speak in
English.

4 Do you think the group that speaks well during the discussion in the class, is the teacher’s
favorite group?

5 | feel I can get better scores if the teachers communicate with me in the class.

6 | feel myself neglected and marginalized when | do not understand what the teacher is
saying in the class.

7 I think if I understand the teacher's talk and course material fully, it will empower me in the
class.

8 | feel marginalized in the group discussion with teachers as | do not talk in English in the
class.

9 Do you think the students who do not speak English are kept aside by the teachers?

10 Do you think the teachers discriminate the class into different groups based on their
language during discussions?

11 The teacher uses the same words of English for all the students.

The responses of the participants were analyzed which gave mean scores of 1.91, 1.56, 1.46, 1.34, 1.56,
1.46, 1.68, 1.35, 1.40, 1.54, and 3.93 respectively. According to Messiou’s’ concepts of marginalization,
questions number 1, 2, 3, 5, 6, 7, and 8 related to the first concept, questions number 4, 9, and 10 related to
the second concept, and question number 11 related to the third concept respectively. The majority of the
population stated that teachers use language that instigates a difference among the students in the same
classroom. Teachers do not use the same language for all the students. Although, the teacher’s language
depends on the student's proficiency in the English language. Teachers discriminate the class into different
groups based on their language. As, it has been observed in previous studies that language has been used as
an instrument for the discrimination of students (Kozol, 2005; Abedi & Gandara, 2006; Azher et al., 2020).
The analysis proves that the English language plays a significant role in promoting discrimination among
the students in educational institutions in the Punjab.

Teachers use the English language to stimulate the discrimination between male and female students:

The role of the English language used by teachers in stimulating the sense of discrimination between male
and female students in the classroom was analyzed by asking the following questions:

Table 4. Teachers’ English Language and Student’s Gender

Sr. Statements

No.

1 The teachers use polite language for the females in the class.

2 Do you think the teachers preferably communicate with females in the classroom?

3 Do you think that teachers mostly ignore the questions asked by male students in the
classroom?

The responses of the participants were analyzed which gave mean scores of 1.26, 1.73, and 1.98,
respectively. By considering Messiou’s concepts of marginalization, questions number 2 and 3 related to
the second concept, and question number 1 related to the third concept respectively. It has been observed
that teachers use polite expressions and preferably interact with female students. It is also observed that
teachers are reluctant to respond to the questions asked by male students. As, it has been observed in
previous studies that teachers’ marginalize students based on their gender (Sunderland, 1992; Dabiri, 2006;
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Calvanese, 2007; Hoang, 2008; Ifegbesan, 2010; Fabes et al., 2013). The analysis proves that the teachers
use the English language in stimulating the sense of discrimination between the male and female students
in the classroom.

Teacher’s behavior with those students who are not proficient in the English language:

It has been examined how teachers behave to eliminate the element of indifference among students in the
classroom. According to the theoretical framework of the study, the question is related to concept 2 of
marginalization introduced by Messiou. The participants’ responses are analyzed based on Messiou’s
concepts of marginalization. The phenomenon is analyzed by asking the question: How do the teachers
behave towards those students who are poor in English?

The participants’ responses for the question were examined and classified into different themes which are
given below:

English language Learning Activities

The analysis of the participants’ responses proved that the majority of the participants suggested that
teachers indulge the students who are poor in English in different English language learning activities. As
one of the participants (I104) mentioned, “Besides the classroom activities, teachers should arrange some
language learning activities in the classroom once a week. Everyone should speak in English for two to
three minutes.”

Inequity

According to the data, the majority of the participants highlighted that teachers do not discriminate the class
into different groups, especially on the basis of language. As one of the participants (L25) declared,
“Teachers should interact with all the students equally. They shouldn’t make any discrimination among the
students. | think it is unethical if teachers discriminate the students. Teachers should not divide the students
on the basis of language.”

Tolerance

The participants’ responses showed that the majority of the participants mentioned that teachers behave
politely with those students who are weak in English. As one of the participants (E175) mentioned,
“Teachers must behave positively with the students who are weak in English. They should correct their
mistake politely and should not discourage them. Teachers should not discuss their mistakes in front of
others. So, the students should make progress in their studies.”

Provide Extra Material

The analysis of the participants’ responses proved that the majority of the participants advocated that
teachers provide extra materials to students who are poor in English. As one of the participants (L56) said,
“They should observe the lacking of students and suggest to them the material which unconsciously helps
them to fill their gaps. They ask them to watch English movies, and songs, read English novels and
stories.”

Simple Language
According to the data, the majority of the participants advised that teachers use simple language for those

students who are poor in English. As one of the participants (ED151) said, “Teachers should ask short
questions having answer only in yes or no, by using simple language. Teachers should ask us to start
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speaking English from simple sentences by using everyday vocabulary. Then, we move from simple to
complex vocabulary. It will improve our English speaking fluency.”

Comfortable Setting

According to the data, the majority of the participants suggested that teachers provide a comfortable
environment to those students who are poor in English during classroom discussions. As one of the
participants (L67) said, “I think it is the responsibility of the teachers that they should observe the
classroom environment very deeply. They should be well aware of the student’s behaviors. They should
provide such an environment to the students in which everyone can express his point of view.”

Recommendations

The researchers can suggest the teacher trainers to make struggle in training the teachers positively. They
can, further, suggest the teachers about their responsibilities in the classroom. Moreover, it is recommended
that teachers should treat all the students to the same standards and develop a flexible classroom
environment. Likewise, all the students should participate and make positive progress in the academic field.

Conclusion

After a close examination of the data, it is observed that 83.50% of the population mentioned that the
English language is used as an instrument in promoting discrimination among the students in the higher
educational context in the Punjab. It is examined that 80% of the population stated that teachers use the
English language to discriminate against students based on their gender. Moreover, it was analyzed that
majority of the population mentioned that teachers treat all the students without any discrimination based
on language. They arrange some language learning activities and show a polite attitude towards the
students. Teachers initially use simple language and then move towards complex language. By maintaining
a comfortable environment by the teachers, the students can express their ideas without hesitation.
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