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Abstract

Relocation to a novel locality and its subsequent adjustment phase can be a source of stress for
international students studying overseas. A quantitative study was conducted to examine the role of social
support in alleviating the acculturative stress level of Pakistani University students. The sample consisted
of 300 international Pakistani students (251 men, 49 women) with an age range of 22 to 45 years. All
participants were studying in varying host nations globally. Data was collected online via the
administration of a demographic questionnaire, the Acculturative stress scale for Pakistani Muslim
international students (Bashir & Khalid, 2020), and the Multidimensional Perceived Social Support Scale
(Zimet et al., 1988). The Multivariate Analysis of Variance (MANOVA) showed that social support (from
family and friends) had a significant negative effect on acculturative stress. This study contributes to the
dearth of literature on acculturation literature regarding Pakistani international students, their adjustment
patterns, and social support. The results are particularly meaningful keeping in view Pakistani
collectivistic culture and background. Results hold great importance for the Higher Education
Commission, foreign institutions that host Pakistani students, and educational policymakers to facilitate
Pakistani international students in their academic, social, and psychological adjustment. Limitations,
implications, and suggestions for future research are discussed.

Keywords: Pakistani International Students, Acculturative Stress, Perceived Social Support, Support from
Friends and Family.

Introduction

The number of international students is increasing rapidly (Knight, 2012). It is estimated that between 2006
and 2013, the quota of international students that entered guest countries increased by 50% compared to
previous years (Yeravdekar & Tiwari, 2014). A conservative estimate showed that by 2016, about five
million students were studying as international students globally (Bender et al., 2019). International
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students are defined as individuals who leave their homeland to study abroad. They are considered guest
students in the country that hosts them. These students may return home after completing their studies in
the country (Straker, 2020).

The increment in international students may be attributable to various global phenomena whereby
economic, social, and domestic factors benefit both host and native countries (Hajara & Monica Galloway,
2018). International students promote educational diversity increasing the social and cultural awareness of
the host nations. Moreover, host countries receive an influx of stable finances in the form of educational
fees dues by such students that aid to strengthen the guest country's economy (Bashir et al., 2021).
Similarly, on their return home, these international students contribute to the revival of the native country's
reputation and economy by offering their services in their various departments, and sectors nationally. This
assists in augmenting the social and intellectual capital of their home country (Zolfaghari et al., 2009).

Being a student at an international university is considered a milestone; often accompanied by a sense of
accomplishment and elation. However, for some students, the relocation to a novel locality and its
subsequent adjustment phase can be a source of stress. Such students are easy targets for stress owing to the
resettlement and requirements to play new roles effectively (Su & Harrison, 2016). They are expected to
adjust to their new environment instantaneously by mastering the local language, coping with cultural
changes, adapting to the new educational system, tolerating distance from family, and managing daily
living matters efficiently (Church, 1982). These rampant expectations negatively affect the psychological
and mental systems of the students (Li & Lin, 2014). Literature purports that adjustment is influenced by
the extent of differences in the country of origin and the guest country, a sense of belonging, race, society,
and affiliation with a collectivistic or individualistic culture. If international students are unable to
effectively adapt and adjust, they suffer from acculturative stress which negatively impacts their mental,
physical and educational activities (Berry, 1997; Ward & Colleen, 2008; Ward & Kennedy, 1993).

Acculturative stress is defined as the phenomenon when the educational, social, and cultural demands of
the new environment exceed the powers and abilities of the students resulting in psychological and physical
distress (Berry et al., 2006; Berry, 1974) Symptoms of acculturative stress include restlessness, anxiety,
irritability, loneliness, a feeling of inferiority, physical and gastrointestinal illnesses (Jibeen & Khalid,
2010a). These symptoms are often mistaken as simple stress. However, the roots of acculturative stress lie
in the incompatibility of students with a new environment; leading to difficulty in finding solutions to
everyday concerns (Bashir & Khalid, 2020). Acculturative stress is particularly threatening to the academic
and psychological performance of students by impacting them negatively. Negative experiences in these
areas affect their acculturation journey to a certain extent (Akhtar, 2012). Prior research, therefore, agree
that the causes of acculturative stress and the need for special measures to address them need to be
addressed to aid in the introduction of optimal policy and mental health services for the betterment of
students. Research showed that international students are at a higher risk to experience greater mental
health problems than indigenous students in the host nation (Bai, 2016). It is hence necessary that
policymakers and campus mental health services must devise policies and initiate practices to facilitate
these students. Based on the importance of social support in acculturative stress research literature (Bai,
2016; Khawaja & Stallman, 2016; Poyrazli et al., 2004), the current study focused on acculturative stress
social support to alleviate acculturative stress in Pakistani international students. The current variables were
selected keeping in perspective the cultural and religious context of Pakistani Muslim international
students. Particular emphasis was laid upon the predictive power and rigorous role of these variables in the
acculturation journey of international students in general.

Social support received from family people, friends, and teachers is especially helpful in solving
educational and psychological difficulties (Bender et al., 2019; Brownell & Shumaker, 1984). Social
support has a positive effect on the psychological and emotional state of international students. It helps
students on an emotional and practical level to reduce their anxiety in the new environment to some extent,
to adapt to it, and to form new relationships (Atri et al., 2007). There are various sources of social support.
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These include parents, family members, siblings, like-minded international students abroad, teachers, and
students providing services in particular. Students also receive support from their friends. Social support
plays an integral role in mitigating the negative effects of acculturation (Hovey, 2000; Jibeen, 2016).

Literature divides the support received from students' friends into two categories. Students share their
compatriots with friends (students residing in their home country and students from their home country
studying in the guest country) and other students (International students from other countries and students
from the guest country) (Furnham & Alibhai, 1985; Olaniran, 1993). However, it is noteworthy that
students prefer to seek support from their host nationals to constituting social networking with other
international students (Rienties & Tempelaar, 2013). The literature points out other factors behind this
tendency, including attitudes and preferences of host nationals towards incoming students and perception of
cultural differences among host and native countries (Redmond, 2000; Wang, 2009). Overall, support
received from family and friends helps students to adjust, regulate emotions, and to increase their sense of
belonging in the best way in the host country. The emotional intensity, encouraging attitudes, and
expressions received under social support have a positive effect on the well-being of the students. It may be
purported that social support negatively affects acculturative stress and provides strength to the personality,
and thus facilitates the process of adjustment (Ra & Trusty, 2017; Sullivan & Kashubeck-West, 2015).

On the contrary, lack of social support leads to an emotional vacuum, social problems, educational
problems, and ultimately the development of mental disorders in students (lorga et al., 2020; Kim et al.,
2008). These factors subsequently affect students' learning ability to work, confidence, academic
performance, and peace of mind in the host country (Lee, 2016; Wang et al., 2012). Living and adjustment
ability is also negatively affected. Literature extensively reports the negative effects of social support on
acculturative stress (Sapranaviciute et al., 2012).

It is purported that social support can eliminate acculturative stress and its causal factors (Gardner et al.,
2014). There is extensive literature on the availability of social support among international students and its
positive effects on student adjustment (Gardner et al., 2014; Wang et al., 2012). For example, international
students who socialized best with friends in their host country had lower stress levels and fewer adjustment
issues (Ra & Trusty, 2017). Similarly, research shows that the social networking of international students
with American students had an overall positive impact on international students; particularly on their
mental health. In addition, support from friends in the home country, emotional strength received from the
family, and even support from the academic coordinators of the visiting country resulted in a positive
correlation with mental health (Akhtar & Kroner-Herwig, 2015; Li & Lin, 2014).

One interesting aspect of research on acculturative stress and social support is that the acquisition of
acculturative stress and social support was closely related to the country of origin (Jibeen & Khalid,
2010b). Students avoided the new social support system and social networking in the guest country due to
differences in their culture and social environment (Cao et al., 2018; Li & Lin, 2014; Lin, 2006). Asian
international students, for example, have higher levels of acculturative stress than students of other
nationalities do (Wang et al., 2012). One of the main reasons for this was the growing cultural differences
between Asian and Western countries. For example, studies on group Chinese students belonging to the
Asian group showed that Chinese students are raised on the principle that they prefer to control their
emotions rather than express them freely. Even when faced with educational and social problems abroad,
they do not express them openly and as a result, they suffered from emotional and physical disorders (Yang
& Chang, 2014).

Literature Review

The cultural background of international students plays an integral role in influencing their mental health
and acculturative stress. In this context, the difficulties faced by students belonging to a particular cultural
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background and the need for support to solve them are influenced by their cultural and social background
(Bardi & Guerra, 2011).

Research purports that collectivistic cultures (see person connected with human relationships) promote a
specific structure, social roles, and the upbringing of a person, profoundly affecting a student's approach to
life and their problems (Khalid, 2011). The institute of the family plays a revered role in collectivistic
cultures, making family life an indispensable component of international students lives. Attachment and
constant emotional support are sought from parents and siblings consistently (Kuo, 2013). These values
stand in stark contrast to a society with an individualistic culture. In such cultures, friends are preferred
over parents and siblings. Results of a study showed that international students from collectivistic
cultures(i.e. Indian students) were more attached to their fathers, whereas students from individualistic
cultures(i.e. American students) had a stronger bond with their peers (Jibeen, 2016). It is hence essential
that international students coming from a collectivistic culture research different sources of social support
that they may rely on in difficult times. To provide better information to such students, institutions, and
policymakers can initiate incentives and policies for resources that may aid in the eradication of stressors
among these students.

Pakistan is a country with a collectivistic culture. It is typical for men to be the breadwinners and women to
be the homemakers in society; creating a close-knit family setup (Khalid, 2011).The characteristics of
collectivistic culture such as emotional attachment, tolerance, loyalty, and responsibility cause students to
have a deep connection with their family members propelling them to share their problems with them.
Irrespective of circumstances, students seldom leave home, typically only to pursue higher education
abroad. Students hence experience emotional pressure when abroad owing to physically distancing
themselves from their families. Even offshore, students rely heavily on their family bonds to alleviate their
stress. Thus, parents and siblings become the primary support system of these students (Jibeen, 2016).

Studies on Pakistani students have shown that support from parents and teachers had been instrumental in
reducing students' acculturative stress. In research examining Pakistani international students in the
Netherlands, it was found that Pakistani students received educational and moral support from Pakistani
students who were studying in a foreign university in the Netherlands. However, the study also found that
Pakistani students faced social exclusion from host nationals. To actuate their adjustment, Pakistani
students hence socially networked with other Pakistani students in the same university (Bashir et al., 2019).
On the contrary, Pakistani students studying in Chinese universities had great support from their host
nationals Chinese students which facilitated them in exploring Chinese culture, and establishing networks
causing them to adjust better to the host country (Noreen et al., 2019; Su, 2017). Based on the mixed results
on the importance of social support for Pakistani international students, further research should be
conducted.

The current study keeping into consideration the cultural and educational background of Pakistani
international students aimed to identify factors of psychological stress in Pakistani international
highlighting the role of social support in their adjustment abroad. This research provides imperative
direction to students, educational institutions, and psychologists to take appropriate measures regarding the
mental health of the students.

Justification and the Significance of the Current Study

The current research is of paramount importance in various respects. In the present study, the effect of
social support on Pakistani students was observed in their acculturative stress levels. There are various
strong reasons to study Pakistani international students. Firstly, there is a dearth of literature available on
Pakistani international students; most researches are unpublished theses. As is evident, students from Asian
countries (Lefdahl-Davis & Perrone-McGovern, 2015; Tummala-Narra & Claudius, 2013). There is
research on Indonesian and Saudi students but a very limited exploration of the Pakistani student
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population. Pakistan, as the second-largest Islamic country has been among the top 25 countries whose
students are increasingly going abroad for education (Haider, 2018).

Research is available on different student groups excluding Pakistanis in this regard. However, the
literature warns that caution should be exercised in generalizing the results of studies involving people of
different ethnicities. Therefore, generalization of results to other populations besides the sample population
is prohibited. Research on the Asian group, in particular, justifies that more students that are Asian belong
to a collectivistic culture. Therefore, different Asian groups are grouped based on this similarity. However,
it is also noted that countries and their cultures differ from each other in terms of their history, politics,
traditions, and religion. The results of a study of students from one nation or many nationalities cannot be
generalized to students of another nationality. Therefore, under the practice of each nationality, separate
research should be conducted on its students (Khawaja, 2016; Smith & Khawaja, 2011). Further, the
literature highlighted that personal approach, characteristics, and support systems play a vital role in
reducing acculturative stress, enhancing mental and emotional health, and facilitating students' adjustment
journey (Alsahafi & Shin, 2016; Kwon, 2013; Liao & Wei, 2014; Yamazaki et al., 1997). With this trend,
there is a need to conduct studies to facilitate the social, cultural, and educational adjustment process of
prospective Pakistani international students who intend to study abroad.

Lastly, proportionate to the increasing rate of Pakistani students’ mobility trends; mental health
professionals, government education officials, and policymakers need to be more aware of the issues facing
this population (Kayani et al., 2015; F. Kayani et al., 2015; Zakaria et al., 2016). The current study is
significant for mental health practitioners, counselors, academic advisors, and Pakistani international
students in providing information about Pakistani students' adjustment. It may be used to formulate
important policies in light of this information. Pakistani international students would in particular benefit
by improving their adjustment process and by not becoming a target of acculturative stress.

Directives of the Current Study

Literature has revealed that social support has a significant impact on acculturative stress. The current study
particularly focused on specific support sources (parents, siblings, and friends) to reduce acculturative
stress and increase student adjustment. To the best of the researcher's knowledge, the present study was
based on the first few attempts of research to bridge this gap.

The following research questions were arranged in light of the above-mentioned literature on international
students in general and Pakistani students in particular.

o What kind of relationship exists between social support and acculturative stressors in the current
sample of Pakistani international students?
o  Will accessing social support affect the acculturative stress levels of Pakistani students?

Methodology
Procedure

The advanced board of studies of the university approved the study. An email was sent to all students for
study purposes. Students who showed a willingness to participate in the study were inducted. A link with
the forms was generated and sent to them to participate in the study. The students submitted the data
through the online link. For the convenience of the students, the link remained open for 3-6 months and the
students submitted data at their convenience. Initially, the link was shared with about 600 students, out of
which 338 replies were received. Almost 38 responses were incomplete. Therefore, they were excluded.
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Sample

In this study, a sample of 300Pakistan International students was recruited. Students resided in different
guest countries for education purposes purely and expressed their intention to return home after completing
their studies. The duration of their stay in the host country varied from six months to four years. The
students ranged in age from 22 to 45 (M = 30.13, SD = 3.55). The number of male students (n = 251) was
higher than that of female students (n= 49). Students were enrolled in various educational programs,
namely Masters and Ph.D. The number of students enrolled in Ph.D.(n = 158)was more than the number of
Master Students (n = 142). All the students reported enough proficiency to proceed with their studies in the
host country with ease.

Measures

The current study used a demographic form, the Acculturative stress scale for Pakistani international
students, the Multidimensional Social Support Scale, and the Brief COPE Scale to collect data.

Demographic form

The demographic form collected information about the age, gender, marital status, and language
proficiency of the participants. The language proficiency was reported on 3 point Likert-type scale and
students chose one category among the three presented categories. These three categories were related to
the self-report level of proficiency including (exceptional/good/reasonable).

Acculturative stress scale for Pakistani International Students

The Acculturative stress scale for Pakistani international students is a 24 items scale. This is the ever first
scale that has been specifically designed to consider the possible challenges and stressors among Asian and
Muslim students. It consists of six subscales. These subscales measure six dimensions of acculturative
stress including academic stressors, local and environmental stressors, religious stressors, discrimination,
living and financial stressors, and language stressors. The items stated different challenges under subscales
and the participants submitted a response based on the level of agreement or disagreement with the
statement. The responses range from 1 (strongly disagree) to 5 (strongly agree). The greater the score the
participant received on the scale, the more likely he/she was to suffer from acculturative stress. The scores
ranged between 24 to 120. The participants submit their responses on a 5-point Likert-type scale. For the
current study, the scale reported good reliability (o =.86).

Multidimensional Perceived Social Support Scale (MDPSS)

A Multidimensional perceived social support scale was used to record the social support among Pakistani
international students. The scale consisted of 12 items. It had 3 subscales that measured support from
family, friends, and significant others. The score ranges from 12 -60. The scale has been widely used
among Asian and particularly Pakistani students to gauge social support. The participants submitted their
responses on 5 points Likert-type scale ranging from 1(strongly disagree) to 5 (strongly agree). For the
current study, the scale reported good internal consistency (o =.84).

Results

Correlation Matrix

According to the results, social support had a significantly negative correlation with acculturative stress,
including family(r = -.27, p <.01), and friends(r = -.31, p <.01). This showed that increasing social support

had significant negative correlation on acculturative stress (r = -.34, p <.01), academic stress (r = -.28, p
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<.01), environmental stress (r = -.22, p <.01), living and financial stress (r = -.24, p <.01) , religious stress
(r=-.29, p <.01), language stress (r = -.16, p <.01)and discrimination stress (r = -.25, p <.01).

Tablel: Correlation Matrix of Variables (N=300)

1 2 3 4 5 6 7 8 9 10 11
1 A.Stress -
2 Academic 70" -
3 Env.Stress 78" 327 -
4 Living& 747 437 43" -
Finance
5  Religious 767 347 65 447 -
6  Language 557 18" 387 417 357 -
7  Discrimination .81 437 68" 537 587 38"
8  Social support  -347  -28" -227 - -297 - -25" -
24" 16”7
9  Family -277 =257 2130 - -207 -137 -187 707 -
21
10  Friends -317" -287 -207 -277 -a1 =237 77T 407 -
21
11. Sig. others -21 -4 -17  -14 -20 -10 -21 -13 -17 -18 -
Note: *p<.05, **p<.01, ***p<.001
Variables: 1=> Acculturative Stress, 2=> academic stress, 3=> Environmental stress, 4 => living and

finance stress, 5=> religious stress, 6=> language stress, 7=> discrimination stress, 8. =>. Social
Support,9=>Social support from family 10. => Social support from friends, 11. =>.Social support from
significant others MANOVA Analysis (table 2) was performed to explore the impact of social support on
acculturative stress and its sub-levels. Concerning the variables individually, the results revealed a
significant impact of social support on acculturative stress F (39,72) = 4.722, p<.001; Wilk's A = 0.000,
partial n2 = .719, academic stress F (39,72) = 6.194, p <.001, partial n2 = .77, environmental stress F
(39,72) = 4.822, p <.001, partial n2 = .72, living and finance stress F (39,72) = 3.071, p <.001; partial n2 =
.62, religious stress F (39,72) = 8.75, p <.001, partial 12 = .82, language stress F (39,72) = 4.197, p <.001,
partial 2 = .58 and discrimination stress F (39,72) = 9.162, p <.001; partial n2 = .70.

Social support from family had a significant impact on acculturative stress F (14, 72) = 4.638, p = .000;
Wilk's A = 0.003, partial n2 = .47. The results further revealed that social support from family had a
significant impact on academic stress F (14,72) = 6.065, p <.001, partial n2 = .54, environmental stress F
(14,72) = 3.642, p <.001, partial 2 = .41, living and finance stress F (14,72) =4.862, p <.001; partial n2 =
48, religious stress F (14,72) = 10.192, p <.001, partial n2 = .66, language stress F (14,72) = 4.08, p <.001,
partial N2 = .44 and discrimination stress F (14,72) = 5.439, p <.001; partial n2 = .51.

However, Social support from friends overall did not produced significant impact on acculturative stress F
(15,72)=1.497, p = 0.129; Wilk's A = 0.009, partial n2 = .23. However, social support from friends had a
significant impact on academic stress F (15,72) =2.303 , p <.01, partial n2 = .32, environmental stress F
(15,72) = 4.643, p <.001, partial n2 = .49, living and finance stress F (15,72) =2.761, p <.001; partial n2 =
.36, religious stress F (15,72) = 4.494, p <.001, partial n2 = .48, language stress F (15,72) = 1.807, p <.001,
partial n2 = .27 and discrimination stress F (15,72) = 2.324, p <.001; partial n2 = .32.

To analyze the direction of the relationship of predictors with dependent variables, the results from the
regression analysis revealed that overall social support and support from family and friends significantly
negatively influenced and decreased acculturative stress (see table 2). Overall, the interaction effects
revealed that social support in interaction with friends had more impact on reducing acculturative stress as
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compared to the interaction of social support with family. This can be seen from (partial n2 > .14) that is

indicating a large effect size.

Table 2: MANOVA Showing the Impact of Support on Acculturative Stress and Subscales (N=300)

Source Dependent SS DF MS F Partial Wilk’sA B p
Variable n2
SSUPPORT ACC.ST 8,896.74 39.00 228.12 4.722*** 0.72 .000 - .000
.351
ACA. ST 805.37 39.00 20.65 6.194*** 0.77 - .000
.296
ENV. ST 416.31 39.00 10.68  4.822*** 0.72 - .000
.233
LIV& FIN. 405.93 39.00 10.41  3.071%** 0.63 - .000
ST .246
REL. ST 51794 39.00 13.28 8.75%** 0.83 - .000
311
LANG. ST 163.67 39.00 4.20 2.584*** 0.58 -164 .004
DISCR. ST 357.30 39.00 9.16 4.408*** 0.71 - .000
.253
SSSFAMILY ACC.ST 3,136.63 14.00 224.05 4.638*** 0.47 0.00 - .001
194
ACA. ST 283.12 14.00 20.22  6.065*** 0.54 - .001
194
ENV. ST 112.86 14.00 8.06 3.642%** 0.42 - 139
.092
LIV& FIN. 230.72 14.00 16.48 4.862*** 0.49 - .009
ST 162
REL. ST 216.57 14.00 1547 10.192*** 0.67 - .042
123
LANG. ST 92.79 14.00 6.63 4.08%** 0.44 - .036
132
DISCR. ST 158.27 14.00 11.31  5.439*** 0.51 - .045
124
SSSFRIENDS ACC.ST 1,084.78 15.00 72.32 1.50 0.24 0.01 - .007
172
ACA. ST 115.17 15.00 7.68 2.303** 0.32 - .011
.164
ENV. ST 154.17 15.00 10.28 4,643*** 0.49 - .080
116
LIV& FIN. 140.36 15.00 9.36 2.761** 0.37 - .077
ST 116
REL. ST 102.33 15.00 6.82 4 AQ4*** 0.48 - .004
.184
LANG. ST 44.02 15.00 2.94 1.807* 0.27 - .876
.010
DISCR. ST 72.47 15.00 4.83 2.324** 0.33 - .080
115
SSUPPORT * ACC.ST 1,402.94 10.00 140.29  2.904** 0.29 0.03
SSSFAMILY
ACA. ST 136.03 10.00 13.60 4.08%** 0.36
ENV. ST 93.96 10.00 9.40 4 244%** 0.37
LIV& FIN. 77.93 10.00 7.79 2.299* 0.24
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ST
REL. ST 91.81 10.00 9.18 6.049*** 0.46
LANG. ST 5294 10.00 5.29 3.259** 0.31
DISCR. ST 60.30 10.00 6.03 2.901** 0.29
SSUPPORT * ACC.ST 2,976.41 11.00 270.58 5.601*** 0.46 0.03
SSSFRIENDS
ACA. ST 176.09 11.00 16.01 4.801*** 0.42
ENV. ST 122.82 11.00 11.17  5.044*** 0.44
LIV& FIN. 161.07 11.00 14.64 4.32%** 0.40
ST
REL. ST 85.75 11.00 7.80 5.136*** 0.44
LANG. ST 87.02 11.00 7.91 4.871*** 0.43
DISCR.ST  175.76 11.00 15.98  7.687*** 0.54

Note: *p<.05, **p<.01, ***p<.001

Variables: ACA. ST => Academic Stress, ENV. ST => Environmental stress, LIV& FIN. ST => living and
finance stress, REL. ST => religious stress, LANG. ST => language stress, DISCR. ST => discrimination
stress, S.SUPPORT. =>. Social Support, SS (FAMILY) =>Social support from family SS (FRIENDS). =>
Social support from friends.

Discussion

The purpose of the present study was to assess the impact of social support on the acculturative stress level
of Pakistan International students. The results of the present study discovered that social support played a
key role in reducing the level of acculturative stress, confirming earlier studies (Misra et al., 2003; Poyrazli
et al., 2004; Ra, 2016). Students who reported seeking social support had lower acculturative stress levels.
The support received from friends, and family proved significant and helpful in reducing the negative
effects of stress in the new place, particularly environmental stress and discrimination stress; both of which
relate to ecological stress.

It has been observed that besides family, friends in the host country particularly facilitated and contributed
to reducing the stress. The results supported the findings of a study conducted on Muslim Indonesian
students in Taiwan where friends and other national students in the host country facilitated their adjustment
journey by helping to arrange a place for prayers and guiding them to find Halal food. Hence, they played a
positive role to enhance their adjustment in the host country (Lashari et al., 2018). The results confirmed
the findings of earlier studies conducted on Pakistani students in China and the Netherlands (Bashir et al.,
2019, 2021; Shan et al., 2020).

The results are also justified in the light of Pakistani culture and Pakistani students belonging to a
collectivistic society, where respect for elders, sharing of problems among family members, and
relationships with friends are given great importance (Batool & Zubair, 2018; Jibeen, 2016; Nosheen et al.,
2014). Such emotional and social support encouraged the students abroad, and their stress levels remained
low. Interestingly, the current results do not reflect the previously reported notion that individuals from a
collectivistic culture shared strong ties with their parents and siblings than their friends in comparison to
people from individualistic cultures where individuals get more support from friends than parents.

According to the results of a previous study on Asian students, these students kept their worries to
themselves and did not share their problems with friends to not upset them (Cao et al., 2018; Wang &
Greenwood, 2015). The results of the current Pakistani student sample, however, do not support this
assumption. Pakistani students acknowledged the acquisition of a support system from all sources in the
guest country and saw the effects of this support on their acculturative stress levels. Social support from
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significant others, however, did not contribute to acculturative stress. There is additional research required
on this issue.

Implications

These are the implication, which can be used based on the results of the current study. As shown in the
current study, Pakistani students recorded their responses on various dimensions of Acculturative stress for
Pakistani international students which implies only a culturally competent scale should be used to get true
research outcomes.

For future research, the researchers should also try to explore the acculturative stress level among other
Muslim international student populations. It may also aid in devising the policy regarding the facilitation of
all Muslim Pakistani students overall.

Finally, for students who are preparing to go abroad for education, it is important for them to carefully
study the culture and traditions of the host country shortly before departure. Upon their arrival in the host
country, students need to have a flexible attitude towards the environment and try to adapt to the guest
country's environment as much as possible.

Equally, they must enter the host country with a complete understanding of its education system. In case of
requirement for additional information, academic counselors are present in the host universities with their
services. Consulting with them can provide complete information about the guest country's education
system, semester duration, choice or change of subjects, etc. Therefore, students are urged to take
advantage of such academic assistance so that academic adjustment may be easy.

Limitations and recommendations for future studies

Although the current study provides important information regarding Pakistani students, some limitations
need to be addressed. The current study collected online data from the participants. Online data has its
limitations, such as lack of motivation, and low or delayed response rate. Although in the present study to
reduce this limitation, the link was kept open for six months and the setting of the link was kept such that
participants submitted their responses according to their convenience. Moreover, periodic reminders were
sent to them to finish filling in the data. In this regard, there is a need to conduct studies whereby first-
handed information may be obtained from the students. A mixed-method design study would be ideal
whereby quantitative results would be supported by qualitative data obtaining detailed information on the
same research area.

Conclusion and Future Directives

The current study explored the impact of social support to reduce acculturative stress among Pakistani
international students. It contributes to filling the dearth in Pakistani student acculturation literature. It
confirmed various aspects of adjustment associated with international students including the importance of
support. The current study also holds a significant place in the available literature as it utilizes a culturally
proficient scale to overcome the limitation and generalization challenges. It is advisable to have a mixed
design study so more in-depth and advanced results could be attained for future investigation in this
domain.
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