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Abstract

This study explored reflective teaching practices used by teacher educators in a teacher training program
at a public university in Lahore. This study used a multiple case study research design. For data collection,
semi-structured interviews were conducted with four teacher educators. Different themes were drawn using
within-case analysis. It has been concluded that teachers were not fully aware of wide-ranging reflective
practices. However, they were practicing reflective teaching to some extent. Many of the reflective teaching
practices were not formally and appropriately accomplished. Reflective practices are effective for the
teachers as they help them evaluate their performance and make the teaching-learning process more
stimulating. The findings of the studies revealed that not all of the teachers are mindfully engaging in
reflective practices; the rest of the teachers lack a nuanced understanding of the concept. Therefore, it is
high time for the policymakers to do the needful.

Keywords: Reflective Practice, Teacher Educators, Teacher Training Programs, Qualitative Research,
Interviewing.

Introduction

Becoming an expert teacher requires continued effort. Teaching provides wholesome satisfaction and
requires teachers to have developed self-evaluating eye. Self-feedback is just as important as from other
stakeholders. Teachers, therefore, are needed to assess their performance not to be compared with their
colleagues but with their performance (Adeyemi, 2008). Just like any other profession, reflective teaching
is known to have improved the standards across the globe (Aldahmash, Alshmrani, & Almufti, 2017).
Reflection starts with the willingness to improve, as an acknowledgment of diverse learning abilities of
students, as an acceptance to change, and with making adjustments to teaching styles to facilitate the
teaching-learning process to the best of their ability (Aldahmash et al., 2017; Burgoyne & Chuppa-Cornell,
2018; DeBettencourt & Nagro, 2019).

Reflective teaching develops a deeper insight into the classrooms. It does help a teacher not only
understand the students' behaviors but also identify the gaps in the teaching styles. Hence, it serves as the
foundation for self-observation and assessment and consequently improves teaching styles. Acquiring
eminence is generally defined as improved performance. Teaching is no different. Several processes, such
as reflection, robust teachers' professional performance and may serve as a source of lifelong learning and
ongoing improvement. A reflective teacher possesses the professional knowledge, skills, and dispositions
necessary for becoming an effective and empowered teacher.
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The basis of reflective practices has been derived from Socratic's work, where questioning and feedback are
emphasized for learning acquisition. Subsequently, John Dewy suggested various forms of reflective
thinking for better learning. Schon (1987) introduced "reflective practices as a vital process in refining
one's expertise in a specific field." Markkanen, Valimaki, Anttila, and Kuuskorpi (2020) define reflective
practices as analysis of feeling and appraisal of an individual's experience. Jasper, Rosser, and Mooney
(2011) connected reflective teaching practice with lifelong learning and developing independent, qualified,
and self-directed professionals.

Many define teaching as a nerve-racking process at the start of their careers. However, with time comes the
required skill-set and experience to deal with day-to-day challenges (Adeyemi, 2008; Aldahmash et al.,
2017; Burgoyne & Chuppa-Cornell, 2018). A teacher is required to think out of the box while evaluating
her classroom and understanding the feelings and sentiments of students. Reflective teaching involves
examining one's beliefs regarding the teaching-learning process before, during, and after the class. It
requires teachers to think about what they do in the classroom, how and why, and analyze if it will work.
This approach brings transformation in traditional teaching perceptions and the role of the teacher in the
teaching process. This critical consideration brings a change in teachers' attitude and awareness which truly
benefits their profession and supports students' metacognition and hence serves as a source of professional
development.

Improving the quality of teachers is in congruence with skilled teachers (Ghaye, 2011). Competent teachers
ensure self-learning, and hence are capable of identifying their strengths and weaknesses by reflecting on
their work (Ghaye, 2011). An extensive body of knowledge has provided reflective techniques, which helps
the teacher become an effective teacher and inspire the students to become more active and independent
learners (Ghaye, 2011; Naseer, Muhammad, & Masood, 2020; Pirzada, Muhammad, & Ahmed, 2021;
Richards, 1995). The present study is focused on reflective practices used by teacher educators in teacher
training programs since little is known about their practices in the Pakistani context.

Literature Review

Jasper (2003) defines reflection as learning from an experience to understand and develop practice. The
reflective approach helps in thought processing and builds schemas that support in analyzing the situation.
In addition, Moon (2004) defines "reflection as part of learning and thinking. The term 'reflective learning'
emphasizes the intention to learn from current or prior experience." The reflective process is a kind of
rationale which leads toward a unique learning and better understanding of the phenomenon.

Learning is not confined to personalized learning experiences only but to be able to make sense of learning
experiences using analytical skills (McCarthy, 2010; Yardley, Teunissen, & Dornan, 2012). Reflecting
practices help in mitigating emotional influences and enable teachers to make unbiased decisions (Chant,
2002; Riley & Ungerleider, 2012; Teal, Gill, Green, & Crandall, 2012). Reflection involves thinking over
and going through fairly from an event. This repetitive thinking provides a rationale to view things from a
different perspective (Cottrell, 2017).

Critical thinking brings better understanding, greater clarity and improves planning, implementation, and
our analysis process. It involves deeper comprehension and develops critical thinking skills (Dinkelman,
2003). Reflection aids decisions about developing, planning, implementing, or revising the activity, which
might be beneficial in a further proceeding (Ferdowsi & Afghari, 2015).

Reflective Teaching Practices
Mathew, Mathew, and Peechattu (2017) explain that reflection is simply thinking about something, but for
some, it is a well-defined and crafted practice that carries a particular meaning and associated action.

Reflective practices help educators understand learners' learning diversity, shape and bring innovation to
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teaching styles that promote creativity in students and bring them up to par.

John Dewey, in the 20" century, introduced Reflective Practices, followed by Kurt Lewin and Jean Piaget,
who presented their theories on human learning and development, and since then, there has been ever-
growing literature on experiential learning, development, and application of reflective practices.

Dewey (1997), in his book, How We Think, explained critical thinking skills as self-reflective thoughts
beyond self-judgments. He believes that reflecting on matters that have gone on in our lives can open up
more substitutes and enable rigorous motives for actions. Further, Jean Piaget (1896-1980) connected
reflection with action to support reflective thinking for new understanding and knowledge. He suggested
that reflection is needed for learning (Smith, 2002).

Zahid and Khanam (2019) described in their study that learning is a top priority in an academic
environment where criticism is involved in the analysis of actual and expected action. To put it rather less
academically, the pupils were free to reflect on events/situations that occur in order to make their logic.
Many researchers anticipate reflective practice as a "hallmark™ of professional competence for teachers. It
also comprises a practical and planned action to modify the current practice on the basis of learned
experience.

Reflective practice empowers a teacher to evaluate an experience and appraise different behaviors. A well-
known social scientist (Schon, 1987) discriminates between what he termed "Reflection-in Action and
Reflection on Action in order to explore how people use their experience to analyze their practices." He
explained that a series of actions during an activity for continued development is a reflection in action, and
thinking about the overall outcome of the activity in a rational way is a reflection on action (Ahmed,
Muhammad, & Anis, 2020; Zahid & Khanam, 2019). Many research studies suggested that both
approaches are necessary for continuous teaching improvement and a conducive learning environment.

Reflection is inevitable for continuous self-development and appraisal. It is both thought-provoking and
stimulating, which leads towards improvement in professional expertise. This thought-provoking process
involves: Going over a previous event and asking queries, developing thinking about imminent actions and
again finding out queries, self-appraisal of activities and capability intended for a given situation and which
leads towards progress, framing out the points according to the situation in which reflection is required, and
find out learning needs in order to improve practices.

This process demands special skills in a reflective teacher such as tolerance towards diverse ideas,
curiosity, patience, openness, and honesty to get desired results from an activity or event, which improves
the teaching and learning process (Jasper et al., 2011; Markkanen et al., 2020; Mathew et al., 2017).
Reflective teaching practices harness a wide range of benefits ranging from quality and innovation to
establish a trustworthy relationship with students in compliance to their psychology, fostering a learner-
friendly environment.

Reflective teaching promotes self-accountability in teachers not for their own learnings but also for their
students. It makes their students liable for their own development and enables them to actively participate
in the learning cycle (Dymoke & Harrison, 2008). Reflective practices robust flexibility in the teaching-
learning process and allow teachers to adopt pedagogical styles that best suit their students' learning styles,
thus fostering student cantered environment producing confident and skilled learners (Burgoyne & Chuppa-
Cornell, 2018).

Strategies to Practice Reflection

Mostly, we evaluate ourselves and our actions all the time superficially during occasions or practices in our
daily lives. This is also known as 'thinking on our feet.'" Such kinds of expressions show a lack of
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preparation or response to an unexpected situation. Conversely, if we think more reflectively, it will bring
positive changes and reduce mistakes. We can start reflecting in different ways on multiple events and
experiences, which are important to us to get much insight about it (Cooke, 2019).

We can spare a small amount of time for those events which happen during the day to reflect on. We may
think about one specific event or condition or a series of events; what went well, what was not good and
what we could have done better or different to make our day more successful. Therefore, we do not need
extra time to practice such kind of activity. The timing of reflective practice, particularly in relation to
stressful or intense experiences, is critical. Typically, we evaluate the events as they are happening or soon
after it has happened however a moderate delay is preferable. Reflections, be that as it may, done post
events are more fruitful and productive as it attenuates biases, broaden the perspective and mitigates our
sentiments and emotions.

There are so many strategies that teachers can use to assess their performance during their teaching and can
identify the learning problems of students through these practices. Some, as identified in the literature
include, peer observation, self-reports, autobiographies, journal writing, active listening, assessing student
work, audio and video recordings, interviews, and checklists, marking students' work, professional
publications, reading research studies, diary writing, observations, video conferencing, and action research
(Jasper, 2003; Moon, 2006; Richards, 1995). Teachers must keep a reflective journal in order to better
respond to the institutional demands and their students' needs. Though it is as simple as writing a diary, it is
an intuitive way to keep track of their personal strength and weakness. (Tsangaridou & Siedentop, 1995). A
reflective journal is helpful in innumerable ways. Novice teachers are generally reluctant to seek advice
from experienced teachers. This is when a reflective journal comes in handy and is akin to delegating
oneself with an unfiltered and impartial voice. It aids teachers in decision making, improves their
observational and critical analysis skills develop their metacognition, and encourage teachers to collaborate
and collegiate with teachers across the world, ultimately improving their teaching experiences.

Reading journals and publication bring forth numerous benefits. It generally connects teachers with sources
of information and professional support networks, helps teachers in unleashing their potential by bringing
clarity to the purpose, processes, and priorities to changes in curriculum and pedagogies, underpinning
professional knowledge of skills and understanding. Additionally, it buttresses teachers' transformation into
a great academic sagacity to resolve issues within the classroom and schools and within the profession as
well (Haddow, 2010). Mathew et al. (2017) describe "the importance of continual dialogue with peers
about teaching in a cooperative environment rather than a competitive one. Collaboration with peer
members increases the probability that teachers will be successfully reflecting and more self-assured in
their professional development” (p.129). While discussing their experience with their peers, they can
describe their own feelings and evaluate, reframe and broaden their own theories of practice.

Observation is the simplest technique that is frequently used in classrooms. An educator may request his
peer for class observation. This may be with a simple observation task or through note-taking. Such kinds
of observations can be used for constructive purposes rather than negative criticism. Shared observation of
classes is really productive (Haddow, 2010). Written comments at the end of student's work, correction of
mistakes, giving marks to students on tests and quizzes, awarding grades related to achievement in the
subject, suggestions on different methods to approach the work next time is an important task of a teacher's
job. A teacher should be very careful while doing this particular duty since it is an indication of the
progress and learning of the students, and when a teacher marks the work of students, it helps the teacher to
reflect on the strengths and weaknesses of the students. Thus, the teacher also evaluates his/her own
teaching methodology (Tsangaridou & Siedentop, 1995).

Students' feedback has immeasurable benefits for the professional development of the teacher. The teacher

can get feedback from students about classroom activities and encourage them to share their opinions and
perceptions regarding his /her teaching. A teacher can also ask questions or arrange a discussion about the
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topics which he/she taught to the class. Such kinds of activities can add a different and valuable
perspective. This can be done with simple questionnaires and by other assessment techniques also. Such
practices provide immediate feedback to the teachers, and they can prepare themselves for the next session
accordingly (Haddow, 2010; Mathew et al., 2017; Tsangaridou & Siedentop, 1995). Audio or video
recordings of the lessons can be used for reflection very effectively. A classroom video recording can
intensely portrait the whole process of teaching and can identify deficiencies through these recordings and
modify his teaching strategies accordingly. Audio recordings can be useful for considering teachers'
communications skills. Video recordings can be useful in viewing the aspects of a teacher's own
performance and behavior with students (Richards, 1995).

It is a reflective process of understanding problems and finding out the means to solve the issues. "Once the
teacher has some information recorded about what goes on in their classroom, they must think, talk, read
and ask about the information they have collected. They can identify the patterns occurring in their teaching
through observation" (Mathew et al., 2017, p. 130). At that point, he/she could find out the strategies to
overcome it (Gore & Zeichner, 1991). Formative assessment is important in reducing existing learning gaps
among students. These practices enable teachers to identify his/her teaching flaws and help to overcome
learning difficulties. Teachers can reflect on their own teaching through these periodical assessments and
improve their teaching strategies for the next session (Mathew et al., 2017). Keeping academic records is
vital in understanding the learning trends and aptitude of the students, up to some extent, it helps in
deciding on the suitable pedagogies in compliance with students' learning targets and is a rich source of
teaching and learning process (Mathew et al., 2017).

New concepts and ideas can be explored through photography. A specific benefit of camerawork is that it
can be easily used. Photographs can be used as an exceptional source for reflective discussion with others.
This technique helps the teachers to understand students' interests and aptitude, and they can modify
teaching methodologies accordingly. Through this practice, students can also become self-reflective
practitioners (Mathew et al., 2017). Attentively listening to students is a tremendous source to stimulate
ideas and inquiry among students. In the reflective process, the listener efforts to reiterate and clarify the
other person's saying. Through this practice, listeners enhance his/her understanding of an issue or problem
which is being faced in the classroom. Students feel confident that they are being listened to by their
teachers, and they guide them about their personal or academic issues properly. Such kind of practice really
creates a friendly relationship between teacher and students. So, they do not feel hesitant to share their
problems with their teachers when they have a feeling that guidance and counseling will be provided to
them. Additionally, it also helps teachers to understand the learning diversity of students and enables them
to handle their students accordingly (Chant, 2002).

The constructive discussion has numerous roles in classrooms and is considered as a substance for
successful teaching and learning process. Teachers who encourage vigorous discussions in their classroom
really stimulate students thinking skills. Students exchange their knowledge and ideas with each other.
They learn to respect others' perspectives. Reflective discussion helps students to process information
rather than simply receive it. More emphasis can be put on learning than teaching, which actually promotes
a student-centered learning approach in which learns feel much responsibility and ownership. It encourages
student participation, develops democratic thoughts, and enhances reflective thinking skills among
students. Such kind of discussion helps to improve self-expression and cultivates the spirit of tolerance
(DeBettencourt & Nagro, 2019; Dymoke & Harrison, 2008).

Interviews in both structured or semi-structured forms can be used to find out what people think or do and
why. Interview questions help to explore, better comprehend and explain others' opinions, behavior,
experiences, and phenomenon, etc. Interview techniques provide in-depth information which helps to
understand the phenomenon deeply and intensely. It is a great source to collect factual data so the issues or
problems can also be easily resolved. Nonverbal behaviors can also be judged through this technique which
helps a teacher to know more keenly about students (Jacobs, Vakalisa, & Gawe, 2011).
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Barriers in Reflective Practice

Debunking several myths about reflective practices is crucial. Teachers take it as an increased workload
and hence avoid practicing it. Most of the reflective thinking is a conscious effort. Nonetheless, almost
always, it is done on the go. It is, therefore, necessary to ease the hiccups faced by teachers while practicing
reflective teachings.

Sparing time for reflective practices is essential but is not a requirement and hence is considered
unsubstantial. Reflection is generally prompt and can be done while taking mind notes and later archiving it
on digital devices or on reflective journals. However, schools' administration must be encouraged to
allocate time for reflection in teachers' timetables and facilitate them by ensuring the availability of
resources in this regard. (Jasper et al., 2011; Moon, 2006). There is no second opinion that reflection brings
improvement and henceforth should holistically be embedded in a schools' culture (Aldahmash et al.,
2017). Additionally, reflective teaching is mistakenly taken as the agent of change in the organizational
culture. Nonetheless, reflective teaching can improve nothing but practitioners' own craft. Not just the
novice but practicing teachers dread reflective teaching for fear of being judged, whereas reflective
teaching is a self-improvement process and is not meant to be judged by anyone (Jacobs et al., 2011).
Reflection is not about criticizing ones' effort. It rather is the development of a neutral eye, wearing an
unbiased lens that supports the cognitive development of a teacher. Neither the learners nor the results
determine the success, but the ability to improve at one's craft does (Cooke, 2019). Having a neutral eye is
exasperating for some help; however, it can be sought from a critical teaching friend (Aldahmash et al.,
2017).

Methods and Materials

Multiple case study research design informed by the phenomenological theoretical framework was used
because it helped the researcher develop a complex understanding of the practices of participants in relation
to the phenomenon being studied (Thomas, 2021; Yin, 2018).

Research Sites and Participants

The study was conducted by selecting the participants from the University of Education, Bank Road
Campus, Lahore. The semi-structured interview guide was used to collect data. Further probing was done
where deemed necessary. The criterion sampling technique (Patton, 2015) was used to select the
participants of the study. Following criteria were used to decide the inclusion of participants in this study:

(1) The participants were teacher educators at the bachelor and master level in a public university,
(2) The participants had sufficient experience to teach prospective teachers,
(3) The participants were willing to share their practices during an hour-long interview.
The criterion sampling technique yielded 4 participants fulfilling the pre-set criteria for the selection of the
participant.
Table 1: Demographic information of the participants

Participant Gender Academic Qualification Experience
Participant 1 Female MA Education 12 years
Participant 2 Female MA Education 14 years
Participant 3 Female MA Education 13 years
Participant 4 Female MA Education 11 years

Data Collection Methods

Data were collected using semi-structured interviews to identify their perceptions regarding reflective
teaching practices and what reflective teaching practices they think they actually use in their classrooms
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while teaching, and how these reflective practices help them to modify their teaching methods according to
students' needs.

The initial draft of the interview guide was developed based on the areas identified in the literature, such as
reflection and reflective practice (Brinkmann & Kvale, 2018; Kvale & Brinkmann, 2015). Probing
questions were asked wherever it was required to dig deeper. The interview guide was finalized with an
experienced qualitative researcher and piloted with a critical friend to refine it further (Berg & Lune, 2017,
Seidman, 2019).

The researcher contacted the participants by taking their written consent in the study. All participants were
employed in the University of Education Bank Road Campus, Lahore, teaching at different levels of
teacher training programs. Interviews were semi-structured in format, and participants were individually
interviewed at the previously agreed location. Interviews were recorded with the consent of the participants
and were conducted in a peaceful environment. Alongside recordings, the researcher took handwritten
notes, which were taken into consideration while analyzing the data.

Data Analysis Methods

All interview recordings were transcribed and translated into the English language. Data were highlighted
and coded after reading and re-reading each transcript. Within-case analysis was done to extract the
meaning from each transcript. For this type of analysis, interview transcripts were coded into categories.
This process leads the researcher to the identification of themes and sub-themes. Dominant themes from
within the cases are discussed in detail (Miles, Huberman, & Saldafia, 2020). The theory of reflective
teaching practices helped to develop an interpretation of the data. This analysis of the interview transcripts
provided a nuanced understanding of participants' lived experiences and perspectives (Miles et al., 2020).

Findings
Participant 1

Participant 1 is a teacher-educators bearing a rich experience of teaching prospective teachers. She believes
in a collaborative approach to teaching. She explains that working in groups enables students to defend
their positions, being open to new ideas by listening to others and enunciating their own points. It provides
her student a chance to develop a complete understanding of the concept while helping each other, which
otherwise may not be an easy target to achieve. She is an innovative teacher and is an avid user of the latest
educational technology in her class.

Reflection, to her, is the second name of feedback. She thinks feedback from the students is critical.
Therefore, she keeps asking her students for their feedback. She, however, thinks sometimes, students
usually provide positive feedback so as to avoid teachers' umbrage. To mitigate these biases, she has her
own mechanism. She asks for anonymous written feedback at the end of the course while critically
analyzing her performance through the lens of students' formative assessments during the sessions. She
thinks maintaining students' portfolios religiously enables a teacher to accommodate her students by
modifying her teaching style. Nevertheless, she doesn't have her portfolios aligned owing to the scarcity of
resources required.

She, being a firm believer in collaborative learning, appreciates getting help from her colleagues. She often
invites them to her lectures so as to get a neutral perspective on her teaching characteristics.

Participant 2
She is an advocate of an individualistic approach and hence supports differentiated learnings in her
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classroom. She ensures to reach every individual and acknowledge their individualism by making required
adjustments to content and her pedagogy. She provides a flexible working environment and appreciates
students have their say in the teaching-learning process. She involves her students in making presentations
for the class and sometimes engages them in group discussions.

Her idea of reflection is typically revolving around feedbacks which is usually sought through discussions
on the lesson with the students at the end of the class. She is habitual of taking mental notes on her own
performance as reflected through students' understandings and amending her pedagogy if needed in her
next class. She regarded record-keeping as pivotal for reflective teaching. She, however, has never formally
kept a record of any student.

Participant 3

Participant 3 enthusiastically motioned that she promotes divergent thinking. Having said that, her concepts
on divergent learning were vague. She was found to be a traditional teacher who supports teacher-led
classrooms. Despite the fact that she was using different teaching strategies in her class, she was unable to
name most of them.

Her ideas of reflection are similar to those of the other participants of the study. Reflections for her is
getting feedback from the students either through their formative assessments or by asking them to fill a
feedback form anonymously. Unlike other participants, she keeps a record of the feedback forms, draws
patterns, and concludes on her own performance at the end of every course. She, however, rejected the idea
of keeping any diary to write down her own observations. She appreciates seeking help from seniors in
complex situations; however, she rejects the probability of them being invited to her class for peer
observation. She believes that professional development courses should be arranged in order to develop a
habit of reflection among teachers.

Participant 4

She is yet another example of a typical traditional teacher. Her classrooms are a perfect example of teacher-
cantered classrooms. Nonetheless, she engages her students through assignments, discussions, and debates
during her class. Her teaching style is flexible, and she keeps on switching between different styles to
satisfy the learning appetite of her students.

She describes reflection as a self-help tool that enables a teacher to think on her feet and by critically
evaluate it later on. She thinks teachers are needed to reflect on every aspect of their classrooms, from
managing students as well as her own impulsive behaviors to her content and pedagogical knowledge.
However, she was unable to name any of the reflective techniques but feedback. As discussed by her
contemporaries, feedback solely enables her to reflect on her practice in its true sense. Like all the other
participants, she religiously seeks her student's feedback during and after the course. She also regarded
formative and summative assessments as a tool to reflect on her practices. She, however, goes a mile a little
extra and asks families to provide feedback on her teaching, which is unusual at the university level. She,
however, commented that parents evaluate the performance of their child more confidently and thus
providing the teacher the insights into her own class.

Conclusion of the Study

It is not unjustified to conclude that the current study is itself a reflection on the understanding of reflective
practices and their application. None of the participants was able to apprehend the concept of reflective
practice in its true essence. Since the participants of the study were teachers-educators, it can be clearly
understood that the concept is not delivered to the students in its true sense. The situation calls for: revision
in the teaching curriculum and professional development of teachers-educators to introduce them to
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effective lesson planning.

Implications of Research
Recommendations for Policy and Practice

Based on the findings of the current research study, the following recommendations for policy and practice
are made:

(1) Workshops should be arranged to develop teacher educators' nuanced understanding of reflective
practices.

(2) Reflective practices should be a compulsory part of teacher training programs as these practices
are helpful to prepare prospective teachers for future challenges. For this, the policymakers should
design and implement a systematic reflective teaching course that should be included in teacher
training programs.

(3) Teacher-educators should foster reflective skills in their students by introducing these skills as an
essential part of their course.

Suggestions for Future Research

In light of the study's findings and limitations, several avenues for future research studies are suggested
below:

(1) Since the study only explored the understanding of teachers-educators with four participants
owing to time and resources constraints, future studies can, therefore, be conducted by acquiring a
greater sample and by including the teacher-educators as the participants of the study.

(2) It is recommended to conduct a content analysis to identify reflective skills embedded in the
teacher education curriculum.
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